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Introduction

We, the editors of this textbook, are excited to share this book with you. You probably
have noticed right away that this is by no means a traditional textbook, and not only
because it is digital; this work also differs from many of the digital textbooks you may
have encountered in other courses. The Commons: Tools for Reading, Writing, and
Rhetoric is an Open Educational Resource, or OER, textbook. OER textbooks operate
outside of the usual publication model of textbook production, the main difference
being that the material is open, and it is free to use.

Now, if you're a student at Eastern Kentucky University, you may already receive your
textbooks for free—but those texts are still paid for by the university, and in most
cases, you only have access to them for the duration of the course.

That's the economic side. Another defining feature of OER is content. Essays, stories,
pictures, audio files, video clips, games, movies, music, art, the photos you snap with a
smartphone, the contents of a voice memo you dictate and so much more are
examples of intellectual property, ideas that originate from and can be attributed to the
person or people who create them. In the United States and other countries, intellectual
property is protected by copyright. Copyright literally protects the right to copy and
distribute a piece of intellectual property; it also protects the ideas behind a piece, so
that others can’t make a similar piece that reproduces a very similar version (also
known as plagiarism), nor can they make changes or additions to the original without
the express permission of the copyright holder (the altered piece is sometimes called a
derivative work). There's a lot more to intellectual property and copyright than this, but
that's enough to get the conversation started!

Open Educational Resources, such as this textbook, are part of a movement that works
within copyright law to make resources accessible: to copy and to edit, but with
specific limitations upon when and how. The Commons: Tools for Reading, Writing, and
Rhetoric does this through a Creative Commons License. Not all OER texts use the
same license (and as you read through this text, you'll see that some of the pieces we
include may use a different Open license or may be part of the public domain; more on
that later). A Creative Commons license allows creators to share their creations with
the world while also setting certain expectations for how it can be shared and used—for
example, someone may share their photos with a license that says they can be used
and modified freely by anyone, while an author may share their stories but only if they
are given credit and if no changes are made. The content we've created for this text is
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licensed under an Attribution-NonCommercial 4.0 International license, abbreviated as
CC BY-NC 4.0. This license allows users to share our work and even to make changes

to it to create a new work, as long as they give us credit (attribution) and don’t use the

text

That can get complicated, but it's much simpler than a traditional copyright. Usually to
do any of those things, a person would need to contact the copyright holder and
request specific permission; often, that permission comes with a monetary cost and
many, many limitations. A Creative Commons license lets content creators give out
those permissions up front. The Creative Commons organization has put together an
excellent video made up of Creative Commons licensed images, video, and music,
including a soundtrack made by Nine Inch Nails, explaining how it all works.

So, that's a lot about how the content of an OER textbook can be used and shared— and
while that’s also what enables us to share this work with you for free, what is perhaps
even more important is what that allows us to do in terms of content and design. As
long-time teachers of First Year Writing and as Writing Program Administrators, a
problem that co-editors Jill and Dom have often run into when searching for textbooks
for our classes is that it is hard to find one that really fits our courses. There are many,
many great for-pay textbooks out there, but none are an ideal fit for the curriculum here
at EKU. Traditional textbook editors design their books to fit many different programs
at many schools across the country and across the world. The downside is that those
books end up having a lot of extra content that students (or the University) pay for, or
there will be content that's missing that instructors need to add themselves (or
students need a second book), or both!

The First Year Writing program at EKU chose to go with an OER textbook for economic
reasons—to save you and the University money—and for reasons of fit: we wanted our
textbook to really match our unique program and student population. To create this
particular OER textbook, we searched through many already available texts—including
essays, videos, blogs, book chapters, and more—to choose works that fit well with the
assignments you'll be completing in your first-semester, First Year Writing course.
Some of the content we kept as-is, because it was a great match for our program;
others, we've added to or changed, in compliance with the work’s license.

Some of the works included here are older works that are still highly relevant—these
classics are now in the public domain, which means that their copyright has expired,
and they can be used and published freely.
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We have also reached out to faculty and graduate students at EKU who are experts in
this field and who have experience teaching these classes and working with EKU
students. We asked them to contribute additional content: the headnote to every
outside text we included was written by someone at EKU. The tips and learning
strategies, the critical reading strategies, and many other resources included in this
textbook were designed and written by experienced faculty, staff, and students at EKU
to help you to succeed in this course, and to prepare you to be confident, effective
writers in your other courses, on the job, and in your personal writing and
communication.

The content doesn’t stop there! Examples of EKU students’ work, along with their tips
and words of encouragement for you are another key component of this OER textbook
that you will rarely find in a traditional textbook. These student contributions will be
added to and updated yearly, so we hope that you'll share some of your own successful
work with the editors after you have completed your First Year Writing course!

While this work is coming to you for free, it was created, compiled, and edited with a lot
of effort and care. This labor has been supported in many ways, including an EKU
Board of Regents grant that supported the hiring of graduate student assistant editor
Jonathon Collins.

Return to Table of Contents
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How to Use This eTextbook—for
Instructors

We're excited to share this digital, open textbook with you for use in First Year Writing
courses. Specifically designed to fit Eastern Kentucky University’s ENG 101, 101R, and
105, The Commons: Tools for Reading, Writing, and Rhetoric includes readings chosen
to fit with the English 101 assignment sequence and the program’s focus on critical
reading and metacognition.

Each reading includes a headnote written by an EKU instructor or graduate student in
the Master of Arts in English and Writing Professions. These headnotes are written
with students in mind and include helpful information for practicing the critical reading
strategy of previewing.

The Commons also includes guides for using other critical reading strategies; these
strategies are linked to specific readings to use as models for practicing the strategies,
but each strategy can be used productively with any of the other readings as well.

Critical Reading and Annotations

Several of the critical reading strategies involve making annotations. You may be used
to asking students to mark directly on print texts for critical reading and other in-class
activities. Working with a digital document presents multiple ways to handle
annotation.

Most simply, you can ask students to use part of their print budget to print out copies
of the readings you’ll be marking. You can also make copies with your instructor print
budget. In both cases, be aware that you should not ask students to print the entire
book, and to be selective about which reading activities would benefit from marking a
print copy. There are other cost-effective and environmentally-friendly ways to conduct
annotations, and we recommend using them whenever possible. Cost and
environmental considerations aside, introducing students to these tools helps them to
build valuable digital literacy skills that will serve them well in their other classes and
careers. Here are some that the editors suggest:
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Online mark-up tools. These tools allow students to share their annotations with one
another and with their instructor, making them great for both individual and group
work. There are several options; at EKU, Perusall, PowerNotes, and Hypothes.is are
popular choices, and faculty in several departments have used them with great
success.

If you're interested in learning more, EKU'’s Instructional Design Center has sponsored a
session on Perusall presented by Cindy Hawks that you can view here.

PDF mark-up. PDF readers such as Adobe Reader and Foxit allow users to highlight
text and leave notes on files they have downloaded. Tablet users have even more
software options, which allow for touch-typing and stylus use. Students will need to
save regularly (not all of these programs have a reliable autosave), but these files can
then be easily shared through Blackboard or included in an ePortfolio. This is also the
best approach in situations where students might not have a stable internet
connection—the PDF files can be downloaded before class onto a laptop, tablet, or
smartphone and then marked up in class using the app. If you want to see copies of
students’ annotations in Blackboard, they can upload their marked-up copies outside of
class once they have internet access again.

Themes

The readings included in the textbook are tagged by theme. These themes include
Appalachia, Classics, Diversity, Ecology, Gender, History, Literacy, Politics, Pop Culture,
Research, and Technology. Many instructors have used the themes in the previous
textbooks as a way to give students some choices in their reading selections for
writing assignments, such as by allowing students to select sources for their Synthesis
essay from among certain themes.

Since The Commons is a digital textbook, we hope that you and your students will find
the themes even more dynamic than thematic arrangements in a traditional print
textbook; several of the essays have been tagged to belong to multiple themes. Beyond
helping to give you more flexibility as an instructor, the theme tags are also a
pedagogical tool to help students see how sources can fit in multiple ways into
multiple conversations or arguments—a concept that pairs well with Synthesis, and
that helps students prepare for projects such as a literature review that they may
complete in ENG 102 or other research-focused courses.

Seeking Contributions

The Commons: Tools for Reading, Writing, and Rhetoric
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As you work with The Commons in your class, please look for ways that you or your
students can contribute to future revised editions. Thanks to the Open Access and
digital nature of the text, The Commons can be added to and changed more regularly
and in a more timely manner than is the case for traditional textbooks, something the
editors and the First Year Writing program hope to take advantage of. New or revised
headnotes; resources or activities for developing critical reading and writing skills and

strategies; other open-access resources that fit themes of the course and the textbook:

if you have created it and are willing to share it under an Open Access license, or have
found it elsewhere with an OER-compatible license, please share it with the editors!

Further, please encourage students to submit writing for inclusion in the eBook. When
a student’s piece is selected for inclusion, the editors will work with the student to
make any final revisions and to draft a headnote discussing their invention, writing, and
revision processes. All contributors of original content, instructors and students, will
have a by-line in the text and will be able to list their work on a resume or vita. Consider

including the possibility of submitting a work for publication as an incentive when
assigning projects. Please don't limit contributions to only the major essays—
outstanding low-stakes assignments have a place as well, and all contributions can be
traditional alphabetic works or new media, such as audio or video projects.

Integrating the Textbook with Blackboard: Design for Access

The Commons is a digital textbook, hosted through EKU’'s Encompass platform, the
same platform that hosts EKU graduate’s Masters Theses, Doctoral Dissertations,
Honors Theses, as well as a number of eBooks and digital journals, such as the
proceedings of the annual Pedagogicon conference.

Although students can find the text themselves by navigating through Encompass,
access is much easier if instructors include a direct link in their syllabus and on their
course Blackboard sites. Consider also hosting a PDF copy in your Course Documents
folder, or even embed them into assignment prompts.

Thank you for the intellectual and emotional work that you put into each of your
classes. We hope this open textbook supports you and your students as you work
together.

Return to Table of Contents
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How to Use This eTextbook—for
Students

So. You're in one of your first college classes, and you've been given a link to this
textbook, which probably doesn't look like any textbook you've seen before. It's
completely digital. It has been completely designed with you in mind. And—best of all—
it's completely free.

Of course, your instructor will give you more specifics but here’s an overview of how
the textbook is organized.

First, you'll find some information about the people who contributed to putting this
together for you and some information about why we've chosen this kind of textbook:
an Open Educational Resource. The most comprehensive definition of OER available
today is provided by UNESCO:

Open Educational Resources are teaching, learning and research materials in
any medium - digital or otherwise - that reside in the public domain or have
been released under an open license that permits no-cost access, use,
adaptation and redistribution by others with no or limited restrictions.

Basically, that means that this textbook
e Is completely free for you—or anybody else—to use,
e Is based on materials that are freely available without copyright, and

e Can be remixed, adapted, used, or changed.

Then, you'll find some resources to help you transition to college life, to EKU, to reading
at the college level, what you'll learn in this course, and some basics on college writing.
Your instructor may assign these sections as required readings and use some of them
during in-class activities, or they may leave it up to you to use these sections as you
need them. Either way, these resources are here to support you not just in your first
year writing class, but throughout your time at EKU. You'll never lose access to this
eBook—it will be available on the EKU library website and you can download it—so we
hope that you’'ll make a lot of use of these resources.
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Finally, the readings in this textbook are organized in alphabetical order by author AND
by theme. We chose themes that we thought would be most relevant to your life
because they're important to the EKU community. We are all people who live in this
region; folks who care about the people, animals, and plants around us; and educators
who care about you! We hope that reading these essays will not only give you the
opportunity to become more efficient and deeper readers but also to learn more about
what it means to be a person from or living in Eastern Kentucky today.

The themes we've focused on include:

Appalachia Literacy
Classics Politics
Diversity Pop Culture
Ecology Research
Gender Sociology
History Technology

Take a second now. What do you already know about these topics? With which ones
are you most familiar? About which ones do you know only a little?

Each essay in the book is tagged with the themes relevant to it, so you can use the tags
to find essays related to each theme to get multiple perspectives on the same topic.
For example, #appalachia will find you all the essays about or set in Appalachia. Each
link will take you to the next article fitting in the same theme. Many of the essays have
introductory paragraphs to help you understand where the author is coming from.
When you practice these critical reading strategies, think about how you can also apply
them in your other classes—they are included here to help you read well and to read
with a purpose.

In the future, we hope to get sample student essays to include in this textbook. It
always helps to see a model of the kind of project you are working on, and we want to
have a collection of models for future students. Perhaps the work you do this year will
end up in a future version of The Commons. If you feel particularly proud of a piece of
your work this semester, talk with your instructor about how to submit it to the
textbook editors.

The Commons: Tools for Reading, Writing, and Rhetoric
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The creators of and contributors to this textbook have been teaching writing for a long
time, so we know that some of you are excited about this class, some of you are
dreading this class, and some of you just want to get it done. Whatever you are
bringing to this class, we hope you find something to relate to in this open textbook
and that it helps you meet your goals.

Return to Table of Contents
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On Campus Resources at EKU for First-
Year Students

At Eastern Kentucky University, we want you to be successful, to learn, to complete
your degree, and to be healthy. Here are some resources to help get you there this
semester.

Academic Affairs Syllabus Statements

EKU provides standard information about our most important university policies. At
this link, you'll find information about how you can get accommodations to make sure
you succeed if you need support related to a medical condition, mental health, or
learning disabilities. It also provides information about protections against
discrimination as well as our expectations for academic integrity.

The Noel Studio for Academic Creativity

The Noel Studio for Academic Creativity provides support for students in any class that
involves writing or communication. You can get one-on-one feedback on your writing in
English 101 at any stage from brainstorming to organizing, drafting to revising, and
learning the ropes for accepted page formatting and resource citation. Noel Studio
consultants are undergraduate and graduate students trained to provide the best
possible feedback and to support you as you complete your coursework. They provide
consultations in person and online. You can call (859) 622-7330 or make an
appointment online to make sure time is set aside for you.

In addition, your instructor might have your whole class visit the Studio for a workshop.
If you're assigned to create a visual project such as a presentation, a research poster,
or an infographic, Noel Studio consultants are prepared to help with that too. The Noel
Studio also has spaces for meeting with study groups, for studying, or to record
yourself completing a presentation so you can watch it and continue to improve.

The Student Success Center

Like the Noel Studio, the Student Success Center can provide one-on-one support for
you in English 101 and many other disciplines, as well! You can call (859) 622-7861 or
make an appointment for tutoring online.
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In addition, the SSC can support your journey to successfully graduate with your degree
with the Chellgren Success Series. These workshops, provided throughout the
semester, focus on study skills, time management, choosing a major, metacognition,
and other topics that develop you as a student and a person.

Eastern Kentucky University's Libraries

The Crabbe Library, located right off University Drive across from the Ravine and just a
short walk from Case, is truly the heart of campus.

EKU Libraries not only have some of the most beautiful buildings on campus but also
the most helpful people. EKU Libraries are Here to Help! While the English 101
curriculum does not include research, the library still has plenty to offer you this
semester:

e Popular books for reading and a beautiful space in the Grand Reading Room

Movies for free!

e Plenty of space for studying

e Space available to reserve for small group study sessions or group meetings
e The Student Success Center and the Noel Studio spaces

o IT Geeks

e Laptop and other technology rentals

e A coffee shop

e Nursing mother’s lounge

e The Noel Reading Porch

e Events and activities through the year

Follow EKU Libraries on social media

©)
f

Eastern Kentucky University’'s Counseling Center
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When you graduate with your degree from EKU, we want you to have learned everything
from your classes that you possibly could but also more about yourself and the kind of
person you want to be in the world. To do that, you need tools and support, and the EKU
Counseling Center can provide support for you in the form of mental health workshops
and individual counseling, free of charge. They work on a Rapid Access model, so you
just call 859-622-1303 and usually someone can speak to you that same day. They
also have online “feel better fast” workshops you can access on meditation,
mindfulness, sleep, crisis management, study skills, test anxiety, and more.

Return to Table of Contents

The Commons: Tools for Reading, Writing, and Rhetoric

21



Metacognitive Critical Reading

What is metacognition? Metacognition is, very literally, “thinking about our thinking.”
Sure. But what does that mean? And why does it matter?

We are metacognitive readers when we work to understand by actively summarizing
content as we go along, making connections with what we already know, asking
questions about what we don’t understand, making predictions about an author's main
points, and noticing and adjusting our approach to pay closer attention to the text: “As
students become more skilled at using metacognitive strategies, they gain confidence
and become more independent as learners” (EAL Center).

Here are some words we might associate with metacognition:
e Self-perceptive,
e Self-regulating,
e Self-understanding,
e Self-assessing, and

e Self-correcting.
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METACOGNITIVE ACTIVITIES

The following table presents easy steps to metacognitive strategies to your reading
and study habits in this course and beyond.

When you know when and
what actually works for you
when you study, you can
make a plan accordingly AND
that might change from class
Making a Plan to class. What works in your
English class might not be the
same thing that works in
History, Business, or
Chemistry. Being honest with
yourself when something
doesn’t work is a part of this,
as well.

When you pause while
reading, writing, researching,
or studying to check your
understanding, you're being
Checking your metacognitive. For example,
Understanding maybe after reading a couple
of paragraphs of an essay,
you pause to see if you could
put what you just read into
your own words. If you can,
then you know you've
understood and you can move
on. If you can't, then maybe
you need to go back and try a
different strategy. Either way,
it's metacognitive.
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Developing an
Awareness of
Distraction

As you develop
metacognition, you may begin
to notice what distracts you
SO you can avoid it. You can
do this without judgment--
everybody gets distracted by
something! If you know, then
you can make choices about
where and when to focus.

Using Prior
Knowledge to Plan

If you've had experience with
a topic, then you can bring
what you already know about
the topic to the reading,
writing, or conversation. If
you've had experience with
genre, then you can bring
previous strategies that have
worked back to the table to
work again!

Monitoring &
Evaluating

Use questions to ask yourself
how well you're doing and
make adjustments as
necessary. Once you've
finished an assignment, take
a moment to ask yourself
evaluation questions like

What went well as |
read/studied? Why?

What was difficult? Why?
What could | do differently or
better next time?

What progress do | see
myself making from
assignment to assignment?
Class to class?
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Strategy: Preview Reading Assignments

Previewing reading assignments helps you think about your purpose for reading before
you start to read. It also helps you connect new content to what you already know,
making it easier to stay interested and focused on the reading.

Here's a list of questions to ask yourself before you start to read:
e Why did my professor assign this? What does she want me to get out of this?

What do | need to do with this information after | read it?

What's this text about?

What do | already know about it?

What questions do | have that this text might answer?

Strategy: Talk to the Text

You also might have heard this called “annotating,” which is just a fancy way of saying
that you take notes. We encourage you to use a pen or pencil instead of a highlighter if
you're marking on a hardcopy page. You can underline, place a star, write a question
mark, summarize difficult ideas, or ask questions in the margins. Many PDF readers
allow you to do similar work, as well. Or, you can use an online system like Perusall,
Hypothesis, or PowerNotes.

It's metacognitive because as you read you're constantly interacting with the text and
checking your understanding.

Strategy: Asking Questions

Asking questions is a really important way to interact with a text. We can ask questions
about a reading before we read, while we're reading, and after we read. Each has its
own benefits.

Before reading, when previewing text, use questions to help you connect to prior
knowledge or pique your curiosity about the text.

e What ideas here am | already familiar with?

e What doesn’t seem familiar that | want to know more about?

The Commons: Tools for Reading, Writing, and Rhetoric
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e What do | know about this genre (newspaper article, journal article, chapter in a
book, blog posting, etc.)?

e What expectations do | have about this? Why?

While reading, use questions to check your understanding of the text.
e What did that paragraph just say?
e What have | found difficult about this section, and why?

e What am | reading that’s pointing me toward new information or ideas that are
unfamiliar?

e What key words are repeated or stand out?

e What passages are standing out to me as important, interesting, or confusing?

After reading, consider what you still want to know or need to review.
e What am | still not understanding that | might want to come back to?
e Can | identify the thesis or main point of what | just read?
e What was the most difficult section (if any)?

e How would | summarize the text in just one word? One sentence?

Strategy: Double-Entry Notes

Double-Entry Notes allow the reader to consider a text (whether an essay, a poem, a
short story, a video, a newspaper article, or whatever) from two different perspectives.
One way to do this is with an E-I Notetaker, focusing on evidence and interpretation.

In the evidence column, you put facts: what quotes, data, information, ideas from the
text are interesting or important?

In the interpretation column, you put your thoughts on the evidence: what is important,
relevant, significant, confusing, or difficult about the text?
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Evidence Interpretation

Double-Entry Notes work really well when the text has an audio function to it, so
podcast episodes, movies, videos, newscasts, or even lectures! Then it might look like
this.

Lecture Notes Responses, Reactions, Analysis, & Questions

For difficult texts, your instructor might have you do your double-entry notes more like
this example. They might even ask you to find specific aspects of the text like when the
author uses an emotional appeal or integrates their own outside sources.

Quote and Page Commentary
Number /
Thoughts

The vocabulary might look a little different, but all of these double-entry notes
approaches help you read more deeply and more critically and prepare you for
intellectual work like analysis, synthesis, and evaluation.
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Strategy: STC Method

In the STC Method, readers use metacognitive strategies to acknowledge what they
already know and then build on that to process new information. This strategy can be
used as an annotation-only approach or as a combination annotation and note-taking
strategy. It is deceptively simple because it is extremely easy to use but speaks to
deep transactional reading activity.

Square = “This squares with what | already know.”
Triangle = “This points to new information.”

Circle = “I have a question about this, and I'd like to process it more before | circle back
around to it.”

To use as an annotation strategy: Simply use a writing utensil of some kind to draw
squares A, triangles A, and circles 0 in the margins as they relate to how you process
what you're reading.

To use as a note-taking strategy: Add in a table like this to reflect on the annotations.

Shape Quote/Information Your Thoughts

Squares

Triangles

Circles
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Strategy: KWL-Q

The KWL-Q method asks you to build on previous knowledge, check your
understanding, and ask questions. The letters represent these questions:

What do you already KNOW about the topic?

What do you WANT to know about the topic?

What have you LEARNED about the topic?

What QUESTIONS do you still have about the topic?

The first two questions are answered before reading a text; the second two, after. The
table below can be used to help students walk through and visualize the process.

K w L Q
What do you already | What do you want | What have you What questions do
know about the topic | to know about the | learned about you have about the
topic? the topic? topic?
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KWL-Q is metacognitive because it requires readers to self-regulate their
understanding by tracing a line from what they already know to what they still want to
learn. There are no right or wrong answers, but the interactions are based on your
personal interaction with the text.

As you go through this semester in this class, future semesters, and other classes, you
will discover which strategies work best for you or best in which kinds of classes or for
particular kinds of texts. The bottom line is that reading something so deeply that you'll
remember it and be able to use it later is really difficult, but it's also absolutely
essential to your success in college. As you practice more, it will feel more natural and
come more easily to you.

If you'd like to know more about the science of critical reading and how to make it work
for you, check out David Handel’s “How to Read Academic Content Once and
Remember it Forever.”

Return to Table of Contents
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Reading, Writing, and Rhetoric in a
Nutshell

Let’s be honest. Most of you are going to say that you're in this class because you have
to be. We get that. It doesn’t keep you from learning, from gaining intellectual habits
that you can take into other courses, or from learning to communicate information in
ways that will be useful for your entire life. Many factors will play into your classroom
experience including your instructor, your previous experiences with English classes,
your classmates, and what you bring to the table. Every section of the course, however,
has shared goals, learning outcomes, and assignments that should be consistent for
every student in English 101: Reading, Writing, and Rhetoric.

In the big picture, program goals will enable students to

Begin to understand college-level expectations for critical reading, critical
thinking, and sophisticated writing.

Leave the course feeling more confident to tackle reading, thinking, and writing
goals in other general education courses, in program courses, and leaving the
university.

Understand more clearly that every context, every audience, every situation has
a different purpose for reading and writing and that they can be insightful and
flexible enough to meet each situation with what is required.

Meet some people who are new to EKU.

Have a resource in the instructor, who can help new students negotiate the first
year of college.

LEARNING OUTCOMES

The university sets certain standards for what all courses should teach and expect of
students. For English 101, these are the general education goals set by the university.

Students will be able to:

1.

Communicate effectively by applying skills in reading, writing, speaking, and
listening and through appropriate use of information technology.
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2. Use appropriate methods of critical thinking and quantitative reasoning to
examine issues and to identify solutions.

3. Integrate knowledge that will deepen their understanding of, and will inform their
own choices about, issues of personal and public importance.

Those are great! But, we also have some more specific things we want to get done, as

well.

At the end of the semester, students will be able to:

1.
2.

Demonstrate comprehension of significant concepts in primary texts.

Provide analysis by recognizing the parts or aspects of texts that contribute
to understanding the purposes of texts.

Connect and integrate concepts from texts to construct and support
explanations, conclusions, or arguments through the use of paraphrase,
summary, and direct quotations, appropriately cited in a standard format.

Evaluate texts by looking at genre, tone, audience, purpose, or other
rhetorical features.

Organize a composition around a thesis, claims, and supporting evidence
from primary texts and present effective transitions between
points/paragraphs.

Demonstrate recognition of a rhetorical situation and audience and develop
an appropriate voice for that situation through paragraphing, sentence
structure, variation, rhythm, phrasing, and word choice.

Present writing that is clear, accurate, and precise.

Use punctuation, grammar, capitalization, citation format, etc. with minor or
minimal errors that do not interfere with clarity.

MAJOR ASSIGNMENTS

Almost all sections of English 101, English 101R, English 101Z, or English 101RZ will
follow a similar pattern of the major assignments, leading to a final portfolio.

Our standard assignments include:

e Literacy Narrative

e Analysis
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e Textual Synthesis
e ePortfolio

Do “analysis” and “synthesis” sound like work you don’t know how to do? Yeah. We've
been there. Don’t worry, though. Your instructor’s going to explain everything for you
and every major assignment will be completed in steps in a process.

Literacy Narrative

Purpose: The literacy narrative is your opportunity to connect your previous
experiences with reading and writing, whether in your personal life or school, and to
think deeply about your goals for your continued development in college.

Task: You'll be asked to make a statement of purpose (like a thesis) that makes a
claim about your literacy experiences and then provide evidence to support that claim.
You might also be asked to bring in quotes or points from one of the readings in this
textbook.

Analysis

Purpose: This assignment will ask you to move beyond what you can see on the
surface (comprehension) and into the potential connections and meanings beneath the
surface of a text (analysis). Analysis is often more intellectually difficult than
comprehension, but it is also more rewarding and more interesting.

Task: You will write an essay or create another type of text (podcast/audio essay,
video, etc.) that makes an analytical argument about a chosen text. Your instructor will
help you choose a text and may require a particular kind: a piece of art, a song, an
essay from the textbook, or something else. Choose something that you find at least
somewhat interesting!

Synthesis

Purpose: By this point in the semester, you’re moving into more sophisticated
intellectual work. While an analysis focuses deeply and specifically on one text, a
synthesis makes connections across several texts. In this assignment, you'll learn how
to use critical reading techniques to read and really understand several essays
(probably 3-5) and then to create a project that says something interesting about those
texts.
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Task: You will write an essay or create another type of text (podcast/audio essay,
video, etc.) that integrates multiple sources to make a single point, a thesis-driven
argument.. Your instructor will guide you about how to choose your texts.

ePortfolio

Purpose: A portfolio gives authors the opportunity to show their audience the very best
of their work and/or the ways they have improved over a period of time.

Task: This ePortfolio is required for every student in English 101, 101R, 101Z, and
101RZ, and the assignment is almost exactly the same for everyone. Follow your
instructor’s directions, but your ePortfolio will include these five exhibits. The portfolio
will receive a holistic grade (i.e., one grade for the whole thing together) using the First-
Year Writing Rubric.

1. Reflective Introduction
Polished Project Exhibit
Process Exhibit

Peer Review Exhibit
Wild Card

o K~ 0N

ASSESSMENT RUBRIC

In order to keep us and students on task with these goals, we use what's called a rubric
to give feedback on the work of the course. Here’'s how it works.

1. The competent-level categories directly line up with our program goals listed
above, so you can clearly see what is most important.

2. Asyou work to achieve these goals, you can also begin the intellectual work
involved to be more persuasive and then more accomplished. The
accomplished terms are based on Paul & Elder’s Intellectual Standards, a
tried-and-tested framework for deeper thinking.

3. Our rubric isn't based on any certain number of points gained or lost. It's
what we call “holistic,” which just means that we look at assignments and
the work put into it as a whole rather than picking it apart by pieces. In other
words, how does it all fit together?
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4. The rubric can have many different purposes:

- When used as a guide for you, the rubric can help you reflect on your
goals for the course.

- Used as a peer review instrument, it gives you vocabulary to discuss
course work with your classmates.

- As agrading tool, it allows your instructor to show you what you’re doing
well and what still needs some improvement.

5. For students who are really struggling with the competency standards, you
and your instructor should have a conversation about what support we can
offer you to help you achieve your goals for the course.
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C = COMPETENT
A competent text meets the following standards:
Assignment Standards
___Follows assignment instructions as specified by the instructor.

___lIs organized as the assignment requires (summary, narrative, argument, analysis,
etc.).

___Meets assignment requirements for length, genre, approach, or rhetorical situation.

Critical Reading & Development
___Demonstrates comprehension of significant concepts in texts.

___Provides analysis by recognizing the parts or aspects of texts that contribute to
understanding the purpose of texts.

___Connects and integrates concepts from texts to construct and support
explanations, conclusions, or arguments, appropriately cited in a standard
format.

__Evaluates texts by looking at genre, tone, audience, purpose, or other rhetorical
features.

___Organizes around a thesis, claims, and supporting evidence.

Conventions of Academic Writing
___Demonstrates recognition of a rhetorical situation and audience.
___Presents writing that is clear and accurate.

___Uses punctuation, grammar, capitalization, citation format, etc. with minor or
minimal errors that do not interfere with clarity.

B = PERSUASIVE

A persuasive text meets the following standards in addition to the competency
standards above:

___Presents effective transitions between paragraphs and between sentences.

___Develops voice through paragraphing, sentence structure, variation, rhythm,
phrasing, and word choice.
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___Develops points thoroughly with specific and concrete evidence (ex: quotes, data,
statistics).

___Engages with an appropriate number and kind of reliable sources for support.

___Integrates evidence from outside sources smoothly and with precise
documentation in a relevant citation style.

A = ACCOMPLISHED

An accomplished essay distinguishes itself through one or more of the following
characteristics in addition to meeting the competent and persuasive standards above:

Clarity Accuracy Precision Relevance
Depth Breadth Logic Significance
Fairness Seamless Coherence Sophistication Recognizable Voice

D = DEVELOPING (60-69)

A text is developing and will receive a D if it attempts to establish a controlling purpose
but fails to competently maintain unity throughout the composition. This text may also
lack audience awareness, coherence, and/or evidence and/or have several problems
with the conventions of academic writing. You should schedule a conference with your
instructor if your text earns a D.

F = BEGINNING/INEFFECTIVE

A text that does not meet the basic standards of competency will receive an F. In this
case, you should schedule a conference with your instructor to discuss your ability to be
successful in the class.

This text does not meet competency standards because:
e it shows minor problems in all areas, or
e major problems in one or two competence areas.

The most common reasons for receiving an F include unintentional plagiarism, failure
to meet assignment requirements such as length or research, or lack of a controlling
purpose or thesis.
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If you are found to have plagiarized intentionally, your paper will be removed from this
general rubric, and we will follow guidelines for an infraction of Academic Integrity. You
can see EKU’s Academic Integrity policy at www.academicintegrity.eku.edu.

These assignments have been designed with student learning in mind in this very order
to help students connect previous experiences to new ones, read more deeply, create
effective academic projects, and reflect on the process to prepare for success moving
forward. These descriptions are an overview, so students should always follow
individual instructor’s instructions.

Return to Table of Contents
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Rhetorical Awareness in College
Writing

Rhetoric is its own unique field of study, with scholarship covering genre analysis,
workplace rhetoric, medical rhetoric, religious rhetoric, rhetoric of popular culture,
rhetoric of games, political rhetoric, just to name a few popular areas of study. This
chapter is meant as a short introduction to the basics of rhetoric. Your instructor may
introduce you to additional approaches to using and analyzing rhetoric in your writing,
such as Rogerian Argument, the Toulmin Model, or Listening Rhetoric, while in ENG
102 you will look more at academic genres and uses of rhetoric. Courses in your
major—while they might not always use the term rhetoric—will teach you the
specialized ways that rhetoric is used in your field to make arguments, build credibility,
and communicate with other specialists as well as with clients and the public. Use this
and the other sections in this book about rhetoric as a foundation for thinking about
how language is used in very intentional ways to communicate with others—to inform,
to persuade, and even, at times, to delight.

What is Rhetoric?

Rhetoric is essentially how effectively or persuasively a person is able to present ideas
when speaking, writing, or communicating through various modalities. Early study of
rhetoric focused on rhetoric as the study of persuasion; modern rhetoric considers all
forms of communication and meaning-making, from how advertisers use words,
image, and sound to make a product appealing, to how a film director presents a
particular worldview, to how video games create emotional responses like fear, delight,
or laughter in players. The study of rhetoric itself is wide-ranging and deep, a scholarly
field in its own right just like History, Political Science, or Education. In this text, we
touch on the surface, enough to help you develop effective reading and composing
skills. For purposes of a first-year writing course—which this book was designed for—
rhetoric is often employed in two major ways: analytically, as a way of reading; and
creatively, as a tool for writers to make their work more effective.

In terms of reading comprehension and writing techniques, understanding rhetoric
involves moving beyond basic level comprehension to consider not just what is being
stated but how it is being presented. Rhetorically understanding a text means a reader
is able to focus on what the author is saying, how information is arranged, and the
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context of the information. Areas of the text that need to be considered include the
author’s purpose (why are they writing), audience (to whom are they writing), style,
expectations (both the author’s and the audience’s; this may include expectations of
outcome, content, and form), potential biases, the medium of the composition (such as
online or print), and any other elements which contribute to its overall purpose.

Questions to consider when analyzing a text:
e Who is the author?
e What is the author's main idea?
e How does the author support their central claims?
e What is the author’s main purpose?
e What is the tone and/or style of the piece?

e Does the author appeal to any logical, emotional or ethical concerns?

You may have had classes before that have used similar questions to look closely at
literary texts. These questions can be applied productively to other kinds of texts as
well, such as political speeches, advertisements, university announcements, health
warnings, and so much more. These questions are also very important to critical
thinking and critical reading. They urge readers to look more deeply at texts, not just to
understand their meaning, as traditional close reading of literary or historical texts you
may have done in other classes, but to look at the why and the how. Understanding the
purpose behind a text can reveal a lot. Rhetorical study will help you to realize that very
rarely is a text’s only purpose just to inform or to entertain—texts reflect the underlying
beliefs of the author or their intended audience, and even a seemingly unbiased piece
of writing will often act to either support or challenge those beliefs or world views.

Reading texts rhetorically helps you to become a better critical reader and thinker. One
reason to study rhetoric in a first-year college class is that it helps you to become more
aware of how the creators of the media that surround us—film, television, news,
advertising, literature, social media, and more—are shaping our perceptions of reality.
Understanding rhetoric can help you become a more active, savvy consumer of media,
one who can still enjoy those media but who also questions and draws their own
conclusions.

We also study rhetoric in college classes as a way to become better communicators
and content creators ourselves. Studying how others have effectively used rhetoric in
their writing can help you recognize strategies that you may use in your own work. In
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fact, much of learning to write in the discipline of your major or career area is a study
of rhetoric: by learning to recognize the expectations or genre conventions of different
disciplines and forms of writing, you learn how to communicate effectively within that
field. Study of rhetoric in courses like First Year Writing or in Professional and
Technical Writing helps you learn what to look for when writing in other fields and
disciplines.

The Importance of Audience

At its heart, rhetoric—whether using it as an analytical tool or as a means to make your
own writing and communication more effective—is all about the audience. We use the
term audience to mean readers, listeners, viewers, as well as more active participants,
like players of a game, users of a website, or other interactive texts or events. Content-
creators (authors, directors, composers, advertisers, etc.) create with an audience in
mind. Effective content-creators will shape their work to meet (and sometimes
purposefully challenge) the needs and expectations of their audience. When reading
another person'’s text, it's important to know who their audience is so we can look at
the techniques they use to reach, move, or persuade that audience.

The rest of this chapter addresses various ways authors and other content-creators
connect with audiences. We'll start by looking at the rhetorical situation, a way of
looking at the context shared by author, audience, and text. Then we'll look at what are
often called the rhetorical appeals, the three major categories of persuading or moving
an audience.

What is the Rhetorical Situation?
Adapted from Rhetorical Concepts, provided by Robin Jeffrey, About Writing: A Guide, Revised Edition

During your time as a student of writing, you may hear instructors talk about “rhetorical
situations.” This is a term used for any set of circumstances in which one person is
trying to change another person’s mind about something, whether through speaking or
via written text (like a book, or blog post, or journal article).

These rhetorical situations can be better understood by examining the rhetorical
concepts that they are built from: text, author, audience, purposes, and setting.
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Text

Texts can come in all shapes and sizes, such as those listed earlier. But in this context,
text is not limited to something written down. The text in a rhetorical situation could be
a film, or a photograph, or a recording of a song or spoken history. The important thing
to ask yourself when faced with a text, no matter what it is, is what is gained by having
the text composed in this format/genre. What are the relevant characteristics of a book
versus a song? What might an oral history version of a text communicate that a book
version would not?

Author

Here the “author” of a text is the creator, the person utilizing communication to try to
effect a change in their audience. An author doesn’t have to be a single person, or a
person at all—an author could be an organization. To understand the rhetorical
situation of a text, examine the identity of the author and their background. Not only do
you want to know what kind of experience they have in the subject, but you'll also want
to explore basic biographical information about them. Where and when did they grow
up? How could that affect their perspective on the topic?

Note: You may read in other sources or hear your instructor use the term rhetor to refer
to what we're calling the author in this chapter. The term rhetor opens up a greater
range of roles (such as speaker, artist, designer, etc.) and so is sometimes preferable
to author. We use the more familiar author in this book for its recognizability, as well as
because of our focus on texts in the course this book is designed for.

Audience

The audience is any person or group who is the intended recipient of the text, and also
the person/people the text is trying to influence. To understand the rhetorical situation
of a text, examine who the intended audience is and what their background may be. An
audiences’ assumptions about the author, the context in which they are receiving the
text, their own demographic information (age, gender, etc.) can all affect how the text
is seeking to engage with them.

The intended or i audience often differs from the actual audience in important ways,
and being aware of those differences is important when analyzing or interpreting a
text. The differences are often most apparent when examining older texts, where our
present-day knowledge and values may differ greatly from those of the audience an
author originally wrote for. Even in contemporary pieces, texts may (and often do!)
reach audiences other than those they were intended for: think of examples when
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internal corporate documents are leaked to the general public. As writers, consider
how your own compositions, both formal and informal, might be read and interpreted
by multiple audiences, not just the ideal audience you are thinking about while writing.

Purposes (Telos)

What is the author hoping to achieve with the communication of this text? What do they
want from their audience? What does the audience want from the text and what may
they do once the text is communicated? Both author and audience can have purpose
and it's important to understand what those might be in the rhetorical situation of the
text you are examining. An author may be trying to inform, to convince, to define, to
announce, or to activate, while an audience’s purpose may be to receive notice, to
quantify, to feel a sense of unity, to disprove, to understand, or to criticize. Any and all
of these purposes determine the ‘why’ behind the decisions both groups make.
Sometimes the author and audience might begin with different purposes, in which case
the author will need to work hard to shift the purpose or telos for the audience—to bring
them around to recognizing their purpose as an important one—before they are able to
move on with informing or persuading the audience.

Setting (Kairos)

Nothing happens in a vacuum, and that includes the text you are trying to understand.
It was written in a specific time, context, and/or place, all of which can affect the way
the text communicates its message. To understand the rhetorical situation of a text,
examine the setting of both audience and author and ask yourself if there was a
particular occasion or event that prompted the particular text at the particular time it
was written.

Kairos is often translated as timeliness, which emphasizes the importance of time or
timing in a rhetorical situation. Discussion of time as part of a rhetorical situation
might range from the expansive to the minute: the early 21st century was a time of
great technological change; 2020 was the time for virtual classrooms; the first day of
class may not have been the best time for a pandemic joke.

Rhetorical Appeals

Consideration of rhetoric goes beyond the situation that shapes it; whether analyzing a
piece or writing our own, we also need to consider the specific strategies that can be
used to reach an audience effectively within the confines or limitations of a rhetorical
situation. The classical philosopher Aristotle provides us with three major types of
rhetorical strategies or approaches, known as the rhetorical appeals. They're called
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appeals because they represent ways of appealing to an audience, of giving them
“reasons to believe” what the author is trying to persuade them of. These appeals are
often referred to by the classical terms used by Aristotle: Logos, Ethos, and Pathos.

1. Logos—Logical Reasoning: An author who employs logos presents careful structure
and objective evidence to appeal to the audience.

2. Ethos—Ethical and Credible: When an author makes an ethical appeal, they mean to
connect with certain values of the audience in order to offer a deeper sense of the
author’s credibility. Ethos can be further broken down into intrinsic ethos and
extrinsic ethos.

a. Intrinsic ethos refers to the ways the author creates or builds credibility within
the text itself; the inclusion of source citations in a research paper is one such
strategy. Another common strategy is sharing information that links the author
first-hand to the topic, such as direct experience, training or expertise, or new,
original research or investigation.

b. Extrinsic ethos refers to things outside of or external to the text, but still
connected to the author, such as if the author is well known or famous for other
work.

3. Pathos—Emotional: When an author relies on pathos, it means they are attempting
to connect with an audience’s emotions to ultimately persuade them to understand
or adopt the author’s claim. Pathos may draw upon the full range of emotions.
Remember, a pathos appeal is directed towards influencing the audience’s
emotions so that audience members may feel or imagine feeling a certain way—
emotion does not need to be the subject of the text, nor does it always need to
include the author’'s emotions (although it may).

The rhetorical appeals often work together, and are not mutually exclusive: a well-
crafted text will often involve all three, linking the appeals together to support one
another. A logical appeal (logos) is often more effective if tied to supporting facts from
relevant, reliable research by experts (ethos), while connecting the information to
something emotionally impactful (pathos). For example, a detailed plan for providing
after-school programs for children in poverty-stricken areas that shows the plight of
those children if they do not receive those benefits, alongside research-based evidence
of the health, educational, and emotional gains for children who do participate in
similar programs combines the three appeals in a way that resonates with policy
makers and voters on many different levels.
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Types of Logos

Logos is the use of logic and reasoning to convince or persuade an audience to accept
a point of view or take a course of action. Formal writing situations, such as workplace
and many classroom-based assignments expect and highly value the use of logos.
Logos goes beyond the mere presentation of facts and information: it does something
with that information; it uses it to make a point, such as to support a formal thesis
statement, or to convince the audience to act in a certain way. Logos arguments do not
always have to be formal: a logical, step-by-step decision-making process of why
someone who is buying a new phone should choose one brand or model over another
is just as much a use of logos as is a twenty—page report addressed to stockholders
explaining why they should or should not support a new business acquisition. The point
is, logos (and all the appeals) scale in complexity and can be used in many diverse
situations.

Logos can take many forms, but two very common forms are the use of Deductive
Reasoning and Inductive Reasoning to build connections between information and an
argument.

Deductive Reasoning vs. Inductive Reasoning:

e Deductive refers to making logical conclusions among connected sentences and
ideas.

Example: “If Pepsi is a soda and soda has too much sugar, then Pepsi must have too
much sugar.”

e Inductive refers to more general conclusions stemming from specific evidence.

Example: “I learned that students perform better in a classroom setting after observing
a workshop on classroom management.”

Also, be aware of and avoid logical fallacies in which conclusions are drawn from a
series of vaguely related ideas.

Example: “If we legalize marijuana, then people will be more likely to use heroin.” This
fallacious argument is an example of a “slippery slope” argument. Be on the lookout
for this and other logical fallacies, such as those listed below.
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Informal Fallacies, provided by Lumen Learning

A fallacy is usually an error in reasoning often due to a misconception or a
presumption. Some of the more frequent common logical fallacies are:

e Hasty generalization: argues from limited examples or a special case to a
general rule. Argument: Every person I've met has ten fingers, therefore, all
people have ten fingers. Problem: Those “who have been met” are not a
representative subset of the entire set.

e Making the argument personal (argumentum ad hominem): attacking or
discrediting the opposition’s character. Argument: What do you know about the
U.S? You aren't even a citizen. Problem: personal argument against an
opponent, instead of against the opponent’s argument.

e Popular sentiment or bandwagon appeal (argumentum ad populum): an appeal
to the majority; appeal to loyalty. Argument: Everyone is doing it. Problem:
Concludes a proposition to be true because many or most people believe it.

e Red herring (Ignoratio Elenchi): intentionally or unintentionally misleading or
distracting from the actual issue. Argument: | think that we should make the
academic requirements stricter for students. | recommend that you support this
because we are in a budget crisis and we do not want our salaries affected.
Problem: Here the second sentence, though used to support the first, does not
address the topic of the first sentence, instead switching the focus to the quite
different topic.

e Fallacy of false cause (non sequitur): incorrectly assumes one thing is the cause
of another. Non Sequitur is Latin for “It does not follow. ” Argument: | hear the
rain falling outside my window; therefore, the sun is not shining. Problem: The
conclusion is false because the sun can shine while it is raining.

e If it comes before it is the cause (post hoc ergo propter hoc): believing that
temporal succession implies a causal relation. Argument: It rained just before
the car died. The rain caused the car to break down. Problem: There may be no
connection between the two events.

e Two events co-occurring is not causation (cum hoc ergo propter hoc): believing
that correlation implies a causal relation. Argument: More cows die in the
summer. More ice cream is consumed in summer months. Therefore, the
consumption of ice cream in the summer is killing cows. Problem: No premise
suggests the ice cream consumption is causing the deaths. The deaths and
consumption could be unrelated, or something else could be causing both, such
as summer heat.
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e Fallacy of many questions or loaded questions (Plurium Interrogationum):
groups more than one question in the form of a single question. Argument: Have
you stopped beating your wife? Problem: Either a yes or no answer is an
admission of guilt to beating your wife.

e Straw man: creates the illusion of having refuted a proposition by replacing it
with a superficially similar proposition (the “straw man”), and refuting it, without
ever actually refuting the original. Argument: Person A: Sunny days are good
Person B: If all days were sunny, we'd never have rain, and without rain, we'd
have famine and death. Therefore, you are wrong. Problem: B has
misrepresented A’s claim by falsely suggesting that A claimed that only sunny
days are good, and then B refuted the misrepresented version of the claim,
rather than refuting A’s original assertion.

e The false dilemma or either-or fallacy: the listener is forced to make a choice
between two things which are not really related or relevant. Argument: If you are
not with us, you are against us. Problem: The presentation of a false choice
often reflects a deliberate attempt to eliminate any middle ground.

e Card-stacking, or cherry picking: deliberate action is taken to bias an argument
by selective use of facts with opposing evidence being buried or discredited.
Argument: Learn new skills, become a leader and see the world. Problem: Only
the positive benefits of military service are used to recruit, and not the hazards.

Return to Table of Contents
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Audience

A key area of understanding and responding to a rhetorical situation involves
connecting with a specific audience. Beyond simply writing to generic readers or
citizens of the world, authors use specific rhetorical strategies depending on their
audience.

Before you can analyze how effectively an author engages an audience, you must first
think about that audience. An audience is any collective intended recipient of the text
and also the person or group the author wants to influence. Ask these questions when
interpreting the rhetorical situation of a text:

e Who is the author addressing (professionals, academic community, etc.)?

e What background, interests, or values come into play when communicating to
that audience?

e What context does the audience need (situational circumstances, historical
context, supporting details, necessary evidence, etc.)?

e What style or voice is appropriate for the audience?
e What is the audience’s perspective in terms of their likelihood to agree or
disagree?

e What should your audience do with this information?

Think back to the last paper you wrote. Did you have an audience in mind for the
paper? Did it feel like you were only writing to the teacher? Focusing only on the
teacher as audience often leaves us fixated on the "correctness" of writing rather than
devoting energy to shaping our rhetoric to reflect the values of a specific audience.

Now, consider your most recent Facebook post or Tweet. You were probably hyper-
aware of your audience and how what you posted or shared might affect them or what
their reaction might be. Knowing that you already have experiences with audience
expectations should help you understand the "how" of writing rather than simply "what"
you are writing in relation to your audience.

Types of Audiences

The Imagined Audience: You may be asked to write to an audience of your own
construction or one that has broadly defined values and interests. Try to think outside
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Themes for Reading

Appalachia

Since many of us are from or live in Appalachia, we actively engage in and promote
Appalachian literacies, research and narratives in this text. Many of the readings found
in this text represent aspects of Appalachian culture and issues ranging from
ecological impact in the area to socioeconomic concerns to critical analyses of the
narratives and personalities that make up the culture. Many of the values of Appalachia
are present here and the distinctive regional culture plays an important role in this text
in focusing ideas and themes relevant to Appalachian culture

As first-year writing students, you will be asked to develop writing processes and
readerly habits that encourage the engagement of literacies and dialects that may be
both similar to or different from what you've been used to. You will apply reading,
writing, and rhetorical skills to unique authorial perspectives that shine a light on
issues and potential solutions within the region. If you are passionate about the
Appalachian region or are coming to find a deeper appreciation for the culture, then the
ideas represented in these readings may help you focus on areas of importance while
developing critical thinking skills and readerly and writing habits.

Classics

Classic literature refers to any works that have consistently shaped the literature and
ideas of today or caused significant cultural or social changes in the world around us.
The term “classic” is usually arbitrary in that it refers more to a category of widely
recognized works rather than a definitive set of texts every student must read.

Exposing ourselves to the classics benefits our reading comprehension and critical
thinking skills by experiencing different writing styles, historical perspectives, and
rhetorical qualities that help a work endure to this day. Applying our critical reading and
critical thinking skills to these texts also allows us to enter into an academic
conversation that, in some cases, has persisted for centuries. When you are asked to
rhetorically analyze a text like Jonathan Swift's “A Modest Proposal,” you are
contributing to a shared analysis that shapes how we understand the text in its own
period as well as what social implications it has for us today. This is a text that has a
wide body of knowledge attributed to its historical and rhetorical importance, and you
are in a unique position to contribute to those conversations.
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ranges from discussions of reinforced social roles in personal and professional lives to
references of power structures and social norms associated with the lived experiences
of men, women, and transgender individuals of different cultures. First-year writing
demands that we not just adapt to structures of academic writing but that we engage
with important ideas and genres that mirror the social hierarchies of our world Issues
and themes of gender in this collection will hopefully represent an important body of
perspectives. Our hope is that you apply your rhetorical and critical thinking skills to
the ideas of these texts to shape your own purpose in writing.

History

To improve our reading, writing, and rhetorical habits, we must look to the past, both in
terms of authors detailing important moments in world and U.S. history and authors
actually writing in those time periods. Applying ideas from the past to our current
writing processes is such a broad concept that it includes everything from historical
accounts of racial and gender inequality to the actual founding of the United States in
the Declaration of Independence. Applying these perspectives to our own writing
processes helps us better understand how we fit into the world.

For the purposes of first-year writing, we can acknowledge the rhetorical strategies of
authors in the past and how they affected change so we can evolve in our own
rhetorical understandings of the world today. Persuasive speech is something that has
been around since the days of Aristotle, and critically evaluating how these rhetorical
situations have been adapted throughout history can help us apply rhetoric today and
possibly see how or if it will change in the future.

Literacy

The ability to critically read, interpret, and generate meaning from a text directly relates
to developing an efficient writing process and communicating meaningful ideas to an
audience. Many of the authors featured in this text express the importance of
understanding the relationship between reading and writing. The literacy skills
demonstrated in these readings offer important insight into how effective
communication is the direct result of improved reading comprehension and meaningful
textual interaction.

Literacy is not something that only applies to the learning outcomes of this course. The
quality of how you communicate and interpret information affects nearly every other
aspect of your academic and professional life. Disciplines that require any form of
research or writing skills relate to the rhetorical competencies developed in this
course. Professions that require information literacy such as finding, evaluating, and
communicating information are developed in Reading, Writing, and Rhetoric. As you
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Beyoncé Knowles's song “Countdown” from her 2011 album 4 was a massive success,
and its accompanying video launched a massive controversy. The series of videos and
articles below introduce questions that represent an important issue, especially in our
technological context that allows quick and easy copy and paste: when is using
someone else’s material an homage or research, and when is it plagiarism?

#gender #literacy #popculture

Countdown

Beyoncé

Here's Beyoncé's “Countdown” video, unchanged. Do you recognize any of the
references the video makes?

Now, here's a side-by-side, split screen comparison with the references included,
created by YouTube user fundifferent1. What are your initial reactions?

After viewers and critics pointed out that maybe these allusions to other works were a
little too close to the original for comfort, people started talking—especially Anne
Teresa de Keersmaeker, whose choreography and influence is clear.

Here are Beyoncé’'s team’s comments and Anne Teresa de Keersmaeker’'s comments.

After looking at all this—what do you think? Did Beyoncé and her team cross a line, or
not? What evidence would you provide?

Return to Table of Contents
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Herman Daly is an American ecological economist that, in “Sustaining Our
Commonwealth of Nature and Knowledge,” advocates for the “commonwealth of
nature [to be] enclosed as property” and the commonwealth of knowledge [to] be “freed
from enclosure of property” and treated as a good for all to consume freely. He defines
a “commonwealth” as “wealth that no one has made, or the wealth that practically
everyone has made. So it’s either nature — nobody made it, we all inherited it — or
knowledge — everybody contributed to making it, but everyone'’s contribution is small in
relation to the total and depends on the contributions of others.” He dives into
economic terms, such as rival and non-rival goods, and excludable and non-excludable
goods to conclude that nature should be protected economically and knowledge
should be separate from the economy.

Daly cites Thomas Jefferson in his argument about his belief of the freedom of
knowledge. Jefferson states, “knowledge is the common property of mankind.” No one
should have to pay for the access to available knowledge, and no one should have to
pay to express the knowledge they have discovered themselves. Knowledge, and thus,
the knowledge of composition and writing, is a good that everyone should have access
to. Education should not be privatized (think of how much college costs, and how not
everyone can afford to attend). Writing development is an ongoing process, like all
learning, and according to Daly, students should have access to the resources that help
in the development of writing for the entirety of their lives.

Introduction by Ashton Conley

#ecology #research

Sustaining Our Commonwealth of
Nature and Knowledge

Herman Daly

Let’s start with this phrase: “sustaining our commonwealth.” By sustaining, | don't
mean preserving inviolate; | mean using, without using up. Using with maintenance and
replenishment is an important idea in economics. It's the very basis of the concept of

The Commons: Tools for Reading, Writing, and Rhetoric

115



income, because income is the maximum that you can consume today and still be able
to produce and consume the same amount tomorrow — that is, maximum consumption
without depleting capital in the broad sense of future productive capacity. By
commonwealth, | mean the wealth that no one has made, or the wealth that practically
everyone has made. So it's either nature — nobody made it, we all inherited it — or
knowledge — everybody contributed to making it, but everyone’s contribution is small in
relation to the total and depends on the contributions of others. In managing the
commonwealth of nature, our big problem is that we tend to treat the truly scarce as if
it were non-scarce. The opposite problem arises with the commonwealth of
knowledge, in which we tend to treat what is truly not scarce as if it were.

Clarifying Scarcity

There are two sets of important distinctions about goods, and they make four cross-
classifications (see figure below). Goods can be either rival or non-rival, and they can
be either excludable or non-excludable. My shirt, for example, is a rival good because if
I'm wearing it, you can’t wear it at the same time. The warmth of the sun is non-rival
because | can enjoy the warmth of the sun, and everyone else can enjoy it at the same
time. Rivalness is a physical property that precludes the simultaneous use of goods by
more than one person. Goods are also excludable or non-excludable. That's not a
physical concept, that's a legal concept, a question of property. For example, you could
wear my shirt tomorrow if | let you, but that's up to me because it's my property. My
shirt is both rival and excludable, and that’s the case with most market goods.

Meanwhile, the warmth of the sun is both non-rival and also non-excludable. We cannot
buy and sell solar warmth; we cannot bottle it and charge for it. Goods that are rival and
excludable are market goods. Goods that are non-rival and non-excludable are public
goods. That leaves two other categories. Fish in the ocean are an example of goods
that are rival and non-excludable. They are rival, because if | catch the fish, you can't
catch it. But they are also non-excludable, because | can’t stop you from fishing in the
open seas. The management of goods that are rival and non-excludable gives rise to
the famous tragedy of the commons — or the tragedy of open-access resources, as it's
more accurately called. Now, the other problematic category consists of goods that are
non-rival and excludable. If | use the Pythagorean Theorem, | don’t prevent you from
using it at the same time. Knowledge is non-rival, but it often is made excludable
through intellectual property and patent rights. So those are two difficult categories
that create problems. One is the tragedy of the commons, and the other we could call
the tragedy of artificial scarcity.

The Commonwealth of Nature
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Fish in the ocean are an example of the commonwealth of nature. I'll ague that natural
goods and services that are rival and have so far remained non-excludable should be
enclosed in the market in order to avoid unsustainable use. Excludability can take the
form of individual property rights or social property rights — what needs to be avoided
is open access. For dealing with the broad class of rival but, up to now, non-excludable
goods, the so-called cap-auction-trade system is a market-based institution that merits
consideration.

In addition to its practical value, the cap-auction-trade system also sheds light on a
fundamental issue of economic theory: the logically separate issues of scale,
distribution, and allocation. Neoclassical economics deals mainly with the question of
allocation. Allocation is the apportionment of resources among competing uses: how
many resources go to produce beans, how many to cars, how many to haircuts.

Properly functioning markets allocate resources efficiently, more or less. Yet the
concept of efficient allocation presupposes a given distribution. Distribution is the
apportionment of goods and resources among different people: how many resources
go to you, how many to somebody else. A good distribution is one that is fair or just -
not efficient, but fair. The third issue is scale: the physical size of the economy relative
to the ecosystem that sustains it. How many of us are there and how large are the
associated matter-energy flows from producing all our stuff, relative to natural cycles
and the maintenance of the biosphere. In neoclassical economics, the issue of scale is
completely off the radar screen.

The cap-auction-trade system works like this. Some environmental assets, say fishing
rights or the rights to emit sulfur dioxide, have been treated as non-excludable free
goods. As economic growth increases the scale of the economy relative to that of the
biosphere, it becomes recognized that these goods are in fact physically rival. The first
step is to put a cap — a maximum — on the scale of use of that resource, at a level
which is deemed to be environmentally sustainable. Setting that cap — deciding what it
should be - is not a market decision, but a social and ecological decision. Then, the
right to extract that resource or emit that waste, up to the cap, becomes a scarce asset.
It was a free good. Now it has a price. We've created a new valuable asset, so the
question is: Who owns it? This also has to be decided politically, outside the market.
Ownership of this new asset should be auctioned to the highest bidder, with the
proceeds entering the public treasury. Sometimes rights are simply given to the
historical private users — a bad idea, | think, but frequently done under the misleading
label of “grandfathering.”
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The cap-auction-trade system is not, as often called, “free-market environmentalism.”
It is really socially constrained, market environmentalism. Someone must own the
assets before they can be traded in the market, and that is an issue of distribution. Only
after the scale question is answered, and then the distribution question, can we have
market exchange to answer the question of allocation.

Another good policy for managing the commonwealth of nature is ecological tax
reform. This means shifting the tax base away from income earned by labor and capital
and onto the resource flow from nature. Taxing what we want less of, depletion and
pollution, seems to be a better idea than taxing what we want more of, namely income.
Unlike the cap-auction-trade system, ecological tax reform would exert only a very
indirect and uncertain limit on the scale of the economy relative to the biosphere. Yet, it
would go a long way toward improving allocation and distribution.

The Commonwealth of Knowledge

If you stand in front of the McKeldin Library at the University of Maryland, you'll see a
quotation from Thomas Jefferson carved on one of the stones: “Knowledge is the
common property of mankind.” Well, | think Mr. Jefferson was right. Once knowledge
exists, it is non-rival, which means it has a zero opportunity cost. As we know from
studying price theory, price is supposed to measure opportunity cost, and if
opportunity cost is zero, then price should be zero. Certainly, new knowledge, even
though it should be allocated freely, does have a cost of production. Sometimes that
cost of production is substantial, as with the space program’s discovery that there's no
life on Mars. On the other hand, a new insight could occur to you while you're lying in
bed staring at the ceiling and cost absolutely nothing, as was the case with Renee
Descartes’ invention of analytic geometry. Many new discoveries are accidental.
Others are motivated by the joy and excitement of research, independent of any
material motivation. Yet the dominant view is that unless knowledge is kept scarce
enough to have a significant price, nobody in the market will have an incentive to
produce it. Patent monopolies and intellectual property rights are urged as the way to
provide an extrinsic reward for knowledge production. Even within that restricted
vision, keeping knowledge scarce still makes very little sense, because the main input
to the production of new knowledge is existing knowledge. If you keep existing
knowledge expensive, that's surely going to slow down the production of new
knowledge.
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In this essay, Louis DeSipio details the political activism of American Latino groups in
the last two centuries and how their actions led to important civil and voting rights. The
struggle for inclusivity and representation still exists for these groups, and the need for
a collective political voice for the community remains a constant struggle dating back
generations. Regarding the perspective of pan-ethnic Latino minorities as well as
transnational Latino immigrants, DeSipio details past efforts to gain electoral voting
power and political inclusion leading into the current era of Latino national groups
continuing to struggle for their voices to be heard.

#diversity #politics #sociology #history

Demanding Equal Political Voice...And
Accepting Nothing Less: The Quest for
Latino Political Inclusion

Louis DeSipio

Over the past century and a half, diverse Latino communities have mobilized to
demand civic and political inclusion, a process that has also facilitated the formation
of a pan-ethnic political identity. Although there have been continuous gains, the quest
for full and equal inclusion remains. The fact that the Latino population continues to
grow in numbers and needs, and that this growth is often seen as a challenge to the
majority population, ensures that Latinos will remain politically engaged in the pursuit
of a full political voice in the upcoming decades.

Contemporary Latino politics is founded on generations of prior struggles for inclusion.
These struggles have been organized around a consistent set of demands — ones that
make the ongoing Latino struggle for civic and political inclusion a very American one
- for equal protection of the law and the ability to participate equally in American
society regardless of race or ethnicity. At the same time, like other racial/ethnic
communities who are largely built on immigration, Latinos, particularly Latino
immigrants, have sought to maintain transnational ties to their communities and
countries of origin. This ongoing transnationalism among some immigrants has not
diminished Latino efforts for inclusion in United States politics. Rather, transnational
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R.G. Dunlop’s article introduces at least two ideas writers need to know. First,
journalists say that all engaging writing is about people. Even when a story seems to be
about something else, it's still about people. “The Elk, the Tourists, and the Missing
Coal Country Jobs” seems to be about a place, or even a plan for a business, but
people are on all sides of the story too. As you read, look for whose story Dunlop tells
and why those stories matter. The developers have a story. They work hard to promote
the story they want the public to hear. The people who live in the community, from
families that have lived there for generations, have stories too. And those stories help
make up the history of the Appalachian region of Kentucky. The question is, whose
stories will define the future and what kind of story will that be?

As Dunlop developed his story on the Appalachian Wildlife Center, now called Boone’s
Ridge, he gathered information in a variety of ways. You've learned about how
important it is to get evidence and document sources. The second idea to pay attention
to in Dunlop’s article is not just what he does with his research, but what he says about
the ways some people he profiles handle evidence and support for their ideas. As you
read, note those places where documentation can be expected but is missing. While
you may get frustrated with your professor because forgetting to document a source
impacts your grade, Dunlop is investigating the use of millions of dollars. He suggests
that there’s a lack of oversight. He never states what he thinks might explain that, but
he leaves it to the reader to fill in the blanks. Clearly, though, his questions must make
some people he writes about uncomfortable. As you read, think about the writer’s role
and responsibility in telling a compelling story and telling the truth. That perspective
will shape your opinion of this story and will inform the writing you do, too.

Introduction by Gill Hunter

#appalachia #ecology #politics #sociology #research

The Elk, the Tourists, and the Missing
Coal Country Jobs
R.G. Dunlop
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In I. Franco’s review of Johnson's “Superheroes in Crisis” we find an examination of the
characterization of two of the most consistently popular superheroes in American
popular culture: Batman and Superman. In Franco's review of Johnson's text, we see a
clear delineation of the often interpersonally combative characters. As Franco notes,
“Superman [represents] (mostly) the moral standards of the conservative side of
American society, and Batman [explores] (mostly) the darker, subterranean side, both
equally sustaining and fundamental to the American social fabric”. Indeed, while
Superman is known for his adherence to “Truth, Justice, and the American Way”,
Batman is often portrayed as a vigilante working outside the confines of the (often
corrupt) forces of Law and Order.

In “Are Batman and Superman the Barometer of Our Times?”, readers are given a
succinct chronological exploration of the changes both characters undergo to fit in
with the ever-shifting requirements of the cultural zeitgeist. While more modern
retellings have their own divergent interpretations of the motivations behind The Dark
Knight and The Man of Steel (particularly in recent films a la Nolan and Snyder), Franco
shows us that this is nothing new. In fact, it is a demand of the continued endurance of
these characters that they must serve as a reflection of the changes in our own society
and its constantly mutating requirements of what, if anything, really makes a hero a
superhero.

Introduction by Fairleigh Roman

#popculture #gender #sociology #history

Are Batman and Superman the
Barometer of Our Times? A Review of
Superheroes in Crisis

Ira Erika Franco
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seventies that would prepare the dark and gothic traits of Batman we have come to
love, under the hands of writer Denny O’'Neal and artist Neal Adams. In this period
Batman first gets his many layers as a character, his neurosis and most subtle
psychological features that Frank Miller would use in his ground-breaking The Dark
Knight Returns (1986), later revamped for Christopher Nolan’s Dark Knight's Trilogy.

Above all, the great journey this book offers is discovering how our beloved heroes
appear to be two ends of the same rope, because, paradoxically, even when they
change, they stay the same: Superman representing (mostly) the moral standards of
the conservative side of American society, and Batman exploring (mostly) the darker,
subterranean side, both equally sustaining and fundamental to the American social
fabric.

Works Cited
Batman (1989). Burton, Tim Warner Bros.

Johnson, JK (2014). Superheroes in Crisis: Adjusting to Social Change in the 1960s
and 1970s. RIT Press. 122

The Dark Knight (). Trilogy is a film series directed by Christopher Nolan. It consists In:
Batman Begins (2005), The Dark Knight (2008) and The Dark Knight Rises
(2012). Warner Bros Pictures.

Werthan, Frederic . (1954). Seduction of the Innocent In: New York Reinhart & Co.. 400

Are Batman and Superman the Barometer of Our Times? A Review of ‘Superheroes in
Crisis’ by Ira Erika Franco is licensed under a Creative Commons Attribution 3.0
International License.

Return to Table of Contents

The Commons: Tools for Reading, Writing, and Rhetoric 153


https://docs.google.com/document/d/1heN5uW4AKp71J_3PTAhkIv892Qvk3mRBIXTS6A2p1Hc/edit#heading=h.4avyb0bshccc
https://docs.google.com/document/d/1heN5uW4AKp71J_3PTAhkIv892Qvk3mRBIXTS6A2p1Hc/edit#heading=h.4avyb0bshccc
http://editorialparaisoperdido.com/autor/ira-franco/
http://creativecommons.org/licenses/by/3.0/
http://creativecommons.org/licenses/by/3.0/

In this brief but important piece, author Linda Gonzalez offers her personal narrative
participating in Dia de los Muertos or The Day of the Dead. Gonzalez writes a unique
first-hand account of taking the cultural steps to honor departed family members. She
simultaneously recounts what this celebration can look like from year to year while
ingraining personal reflections on spirituality, life and death, and the relationship
between cultural heritage and tradition.

#diversity #sociology

How | Celebrate Life on the Day of the
Dead

Linda Gonzalez

"Dia de Los Muertos Celebration” by greeleygov is licensed under CC PDM 1.0

Every year as November 1 approaches, | do the math to remember how long ago my
father passed away on Dia de los Muertos. This year, | dutifully pulled up my calculator
and subtracted 1996 from 2017. Twenty-one years. And then the obvious hits me. | can
always know how long it has been since he passed on to his next life by subtracting
one year from my twins’ age. They are 22 and were just a year old when their abuelo
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He has endeavoured to prevent the population of these States; for that purpose
obstructing the Laws for Naturalization of Foreigners; refusing to pass others to
encourage their migrations hither, and raising the conditions of new Appropriations of
Lands.

He has obstructed the Administration of Justice, by refusing his Assent to Laws for
establishing Judiciary powers.

He has made Judges dependent on his Will alone, for the tenure of their offices, and
the amount and payment of their salaries.

He has erected a multitude of New Offices, and sent hither swarms of Officers to
harrass our people, and eat out their substance.

He has kept among us, in times of peace, Standing Armies without the Consent of our
legislatures.

He has affected to render the Military independent of and superior to the Civil power.

He has combined with others to subject us to a jurisdiction foreign to our constitution,
and unacknowledged by our laws; giving his Assent to their Acts of pretended
Legislation:

For Quartering large bodies of armed troops among us:

For protecting them, by a mock Trial, from punishment for any Murders which they
should commit on the Inhabitants of these States:

For cutting off our Trade with all parts of the world:

For imposing Taxes on us without our Consent:

For depriving us in many cases, of the benefits of Trial by Jury:

For transporting us beyond Seas to be tried for pretended offences

For abolishing the free System of English Laws in a neighbouring Province,
establishing therein an Arbitrary government, and enlarging its Boundaries so as to
render it at once an example and fit instrument for introducing the same absolute rule
into these Colonies:
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For taking away our Charters, abolishing our most valuable Laws, and altering
fundamentally the Forms of our Governments:

For suspending our own Legislatures, and declaring themselves invested with power to
legislate for us in all cases whatsoever.

He has abdicated Government here, by declaring us out of his Protection and waging
War against us.

He has plundered our seas, ravaged our Coasts, burnt our towns, and destroyed the
lives of our people.

He is at this time transporting large Armies of foreign Mercenaries to compleat the
works of death, desolation and tyranny, already begun with circumstances of Cruelty &
perfidy scarcely paralleled in the most barbarous ages, and totally unworthy the Head
of a civilized nation.

He has constrained our fellow Citizens taken Captive on the high Seas to bear Arms
against their Country, to become the executioners of their friends and Brethren, or to
fall themselves by their Hands.

He has excited domestic insurrections amongst us, and has endeavoured to bring on
the inhabitants of our frontiers, the merciless Indian Savages, whose known rule of
warfare, is an undistinguished destruction of all ages, sexes and conditions.

In every stage of these Oppressions We have Petitioned for Redress in the most
humble terms: Our repeated Petitions have been answered only by repeated injury. A
Prince whose character is thus marked by every act which may define a Tyrant, is unfit
to be the ruler of a free people.

Nor have We been wanting in attentions to our Brittish brethren. We have warned them
from time to time of attempts by their legislature to extend an unwarrantable
jurisdiction over us. We have reminded them of the circumstances of our emigration
and settlement here. We have appealed to their native justice and magnanimity, and we
have conjured them by the ties of our common kindred to disavow these usurpations,
which, would inevitably interrupt our connections and correspondence. They too have
been deaf to the voice of justice and of consanguinity. We must, therefore, acquiesce
in the necessity, which denounces our Separation, and hold them, as we hold the rest
of mankind, Enemies in War, in Peace Friends.

The Commons: Tools for Reading, Writing, and Rhetoric 160



We, therefore, the Representatives of the united States of America, in General
Congress, Assembled, appealing to the Supreme Judge of the world for the rectitude of
our intentions, do, in the Name, and by Authority of the good People of these Colonies,
solemnly publish and declare, That these United Colonies are, and of Right ought to be
Free and Independent States; that they are Absolved from all Allegiance to the British
Crown, and that all political connection between them and the State of Great Britain, is
and ought to be totally dissolved; and that as Free and Independent States, they have
full Power to levy War, conclude Peace, contract Alliances, establish Commerce, and to
do all other Acts and Things which Independent States may of right do. And for the
support of this Declaration, with a firm reliance on the protection of divine Providence,
we mutually pledge to each other our Lives, our Fortunes and our sacred Honor.
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Massachusetts
Samuel Adams
John Adams

Robert Treat
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Stephen Hopkins
William Ellery

Connecticut
Roger Sherman

Samuel
Huntington

William Williams

Oliver Wolcott

New Hampshire

Matthew
Thornton
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Helen Keller (1880-1968) lost both her sight and hearing due to a disease at the young
age of eighteen months. Because of this, she spent the early years of her childhood
with a limited means of communication with others. When she was seven years old, her
family hired Anne Sullivan, a teacher, to help her learn new ways that she might be able
to communicate with others more effectively. With Anne Sullivan’s help, Helen Keller
learned how to read, write, and speak English. For the first time in her life, Keller was
able to have something she had never experienced before: language. In “The Day
Language Came into My Life,” Keller explains what it was like to navigate the world
without the ability to utilize language and how important learning to do so was for her.

It is language that answered Keller’s “wordless cry” for something more. Her unique
experience helps teach us that our perceptions of the world are influenced by the
language we use in which to navigate it. Without language, we might also live in Keller’s
“still, dark world” that she was forced to explore “without [a] compass”. Her discussion
in her essay teaches us that continuing our own exploration of language and
communication is something that will continuously alter the way in which we
understand our world. Consistently improving our reading, writing, and comprehension
skills is an integral part of mastering “new thought”, which may change the way we
perceive our experiences for the rest of our lives—in much the same manner that Keller
identifies with her essay.

Introduction by Alisha Helton

#gender #literacy #history #classics

The Day Language Came Into My Life

Helen Keller

The most important day | remember in all my life is the one on which my teacher, Anne
Mansfield Sullivan, came to me. | am filled with wonder when | consider the
immeasurable contrast between the two lives which it connects. It was the third of
March 1887, three months before | was seven years old.

On the afternoon of that eventful day, | stood on the porch, dumb, expectant. | guessed
vaguely from my mother’s signs and from the hurrying to and fro in the house that
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something unusual was about to happen, so | went to the door and waited on the steps.
The afternoon sun penetrated the mass of honeysuckle that covered the porch and fell
on my upturned face. My fingers lingered almost unconsciously on the familiar leaves
and blossoms which had just come forth to greet the sweet southern spring. | did not
know what the future held of marvel or surprise for me. Anger and bitterness had
preyed upon me continually for weeks and a deep languor had succeeded this
passionate struggle.

Have you ever been at sea in a dense fog, when it seemed as if a tangible white
darkness shut you in, and the great ship, tense and anxious, groped her way toward the
shore with plummet and sounding-line, and you waited with beating heart for
something to happen? | was like that ship before my education began, only | was
without compass or sounding-line and had no way of knowing how near the harbor
was. “Light! Give me light!” was the wordless cry of my soul, and the light of love shone
on me in that very hour.

| felt approaching footsteps. | stretched out my hand as | supposed to my mother.
Someone took it, and | was caught up and held close in the arms of her who had come
to reveal all things to me, and, more than all things else, to love me.

The morning after my teacher came she led me into her room and gave me a doll. The
little blind children at the Perkins Institution had sent it and Laura Bridgman had
dressed it; but | did not know this until afterward. When | had played with it a little
while, Miss Sullivan slowly spelled into my hand the word “d-o-I-1.” | was at once
interested in this finger play and tried to imitate it. When | finally succeeded in making
the letters correctly, | was flushed with childish pleasure and pride. Running
downstairs to my mother | held up my hand and made the letters for doll. | did not know
that | was spelling a word or even that words existed; | was simply making my fingers
go in monkeylike imitation. In the days that followed | learned to spell in this
uncomprehending way a great many words, among them pin, hat, cup and few verbs
like sit, stand and walk. But my teacher had been with me several weeks before |
understood that everything has a name.

One day, while | was playing with my new doll, Miss Sullivan put my big rag doll into my
lap also, spelled “d-o-I-I" applied to both. Earlier in the day we had had a tussle over the
words “m-u-g” and “w-a-t-e-r.” Miss Sullivan had tried to impress it upon me that “m-u-
g” is mug and that “w-a-t-e-r” is water, but | persisted in confounding the two. In
despair she had dropped the subject for the time, only to renew it at the first
opportunity. | became impatient at her repeated attempts and, seizing the new doll, |
dashed it upon the floor. | was keenly delighted when | felt the fragments of the broken
doll at my feet. Neither sorrow nor regret followed my passionate outburst. | had not
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loved the doll. In the still, dark world in which I lived there was no strong sentiment or
tenderness. | felt my teacher sweep the fragments to one side of the hearth, and | had a
sense of satisfaction that the cause of my discomfort was removed. She brought me
my hat, and | knew | was going out into the sunshine. This thought, if a wordless
sensation may be called a thought, made me hop and skip with pleasure.

We walked down the path to the well-house, attracted by the fragrance of the
honeysuckle with which it was covered. Someone was drawing water and my teacher
placed my hand under the spout. As a cool stream gushed over one hand she spelled
into the other the word water, first slowly, then rapidly. | stood still, my whole attention
fixed upon the motions of her fingers. Suddenly | felt a misty consciousness as of
something forgotten—a thrill of returning thought, and somehow the mystery of
language was revealed to me. | knew then that “w-a-t-e-r” meant the wonderful cool
something that was flowing over my hand. The living word awakened my soul, gave it
light, hope, joy, set it free! There were barriers still, it is true, but barriers that could in
time be swept away.

| left the well-house eager to learn. Everything had a name, and each name gave birth
to a new thought. As we returned to the house every object which | touched seemed to
quiver with life. That was because | saw everything with the strange, new sight that had
come to me. On entering the door | remembered the doll | had broken. | felt my way to
the hearth and picked up the pieces. | tried vainly to put them together. Then my eyes
filled with tears; for | realized what | had done, and for the first time | felt repentance
and sorrow.

| learned a great many new words that day. | do not remember what they all were; but |
do know that mother, father, sister, teacher were among them—words that were to
make the world blossom for me, “like Aaron’s rod, with flowers.” It would have been
difficult to find a happier child than | was as | lay in my crib at the close of that eventful
day and lived over the joys it had brought me, for the first time longed for a new day to
come.

The Day Language Came into My Life by Helen Keller is licensed under Public Domain:
No Known Copyright
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This archive video footage from 1928 features one of the only recorded exchanges
existing between teacher Anne Sullivan and author Helen Keller. Sullivan recounts
Keller's experiences as a blind, deaf, and mute child and the limited modes of
communication available at the beginning of their relationship. Keller eventually
developed new ways of communicating ideas and emotions through Sullivan’s
practices of allowing Keller to touch her face and “feel the vibrations of the spoken
word.” This was Helen Keller’s first step towards becoming one of the most important
American authors of the 20th century and an important figure in the education of those
with disabilities.

#gender #literacy #history #classics

How Helen Keller Learned To Talk

Watch the video How Helen Keller Learned To Talk.

How Helen Keller Learned to Talk is licensed under Public Domain: No Known
Copyright
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In this video, John F. Kennedy Jr. takes the oath of office to become the 35th president
of the United States. President Kennedy's inauguration speech marks both a milestone
in American politics both in terms of televised speeches bringing about a new
revolution of political rhetoric and Kennedy's speech itself being remembered as one of
the most important speeches of the 20th century. Possibly most well-known among
Kennedy'’s rhetoric are his closing remarks declaring, “ask not what your country can
do for you — ask what you can do for your country.”

#politics #history #classics

John F. Kennedy Inauguration Speech
John F. Kennedy

Watch the video John F. Kennedy Inauguration Speech.

John F. Kennedy Inauguration Speech is licensed under Public Domain: No Known
Copyright
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In this article, educator and scholar Fred Mednick provides an overview of the concept
of “multiple intelligences” that is best summed up by his shift from the question “Is
s/he smart?” to “How is s/he smart?” Mednick begins by drawing on the foundational
work of developmental psychologist Howard Gardner, who originally hypothesized a
list of seven different types of intelligence (a list you can find printed twice in the
article). As Mednick suggests, Gardner’s key insight was that, in the United States, our
traditional education system has long valued only the first two kinds of intelligence—
Linguistic and Logical-Mathematical—while ignoring or marginalizing the rest. Because
of this, a student might, for example, be extremely gifted at imagining spatial
relationships between objects, while another student might be a genius at empathizing
with other people; but if either student did not also have Linguistic or Logical-
Mathematical aptitudes, they would run the risk of being labeled “remedial” or
“problem” students. Moreover, Mednick points out, subsequent studies have proposed
many more kinds of intelligence beyond Gardner’s original seven, suggesting the
ongoing need for educators and employers to recognize the full range of diverse
talents that individuals might have.

Mednick'’s article is a great example of an informative essay written in the style of an
overview. He starts with one authoritative source—Gardner’s Frames of Mind—and then
talks about the implications and potential problems with that source. He then goes on
to cite more recent studies—including those by Daniel Goleman and the National
Center for Clinical Infant Programs—and to integrate their assertions into the earlier
work by Gardner. Throughout the article, Mednick uses a combination of
straightforward language and formatting techniques like tables, bulleted lists, and
subheadings in order to make his subject accessible to as wide an audience as
possible.

Introduction by Gerald Nachtwey

#literacy #sociology #research
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Multiple Intelligences
Fred Mednick

Is intelligence innate? Genetic? Fixed?

Generally, this is how intelligence has been viewed — as a quantity. Recently, new views
have emerged with enormous implications for education. This new perspective asserts
that intelligence can be measured in different ways, that it grows, and it is more quality
than quantity. It used to be that the question was asked: “Is s/he smart?” New
questions now ask: ” How is s/he smart?” The emphasis is on the various ways in
which we demonstrate multiple intelligences, rather than a single intelligence. The
readings and assignments that follow discuss multiple intelligences, provide an
opportunity for you to apply them, and a way of determining how to assess students.

Howard Gardner created a list of seven intelligences. The first two are ones that have
been typically valued in schools; the next three are usually associated with the arts; and
the final two are what Howard Gardner called “personal intelligences.”

Linguistic intelligence involves sensitivity to spoken and written language, the ability to
learn languages, and the capacity to use language to accomplish certain goals. This
intelligence includes the ability to effectively use language to express oneself
rhetorically or poetically, and language as a means to remembering information.
Writers, poets, lawyers, and speakers are among those that Howard Gardner sees as
having high linguistic intelligence.

Logical-mathematical intelligence consists of the capacity to analyze problems
logically, carry out mathematical operations, and investigate issues scientifically. In
Howard Gardner’s words, it entails the ability to detect patterns, reason deductively,
and think logically. This intelligence is most often associated with scientific and
mathematical thinking.

Musical intelligence involves skill in the performance, composition, and appreciation of
musical patterns. It encompasses the capacity to recognize and compose musical
pitches, tones, and rhythms. According to Howard Gardner musical intelligence runs in
an almost structural parallel to linguistic intelligence.
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Bodily-kinesthetic intelligence entails the potential of using one’s whole body or parts
of the body to solve problems. It is the ability to use mental abilities to coordinate
bodily movements. Howard Gardner sees mental and physical activity as related.

Spatial intelligence involves the potential to recognize and use the patterns of wide
space and more confined areas.

Interpersonal intelligence is concerned with the capacity to understand the intentions,
motivations, and desires of other people. It allows people to work effectively with
others. Educators, salespeople, religious and political leaders and counselors all need
a well-developed interpersonal intelligence.

Intrapersonal intelligence entails the capacity to understand oneself, to appreciate
one’s feelings, fears and motivations. In Howard Gardner’s view it involves having an
effective working model of ourselves, and to be able to use such information to
regulate our lives.

In Frames of Mind Howard Gardner treated the personal intelligences “as a piece.”
Because of their close association in most cultures, they are often linked together.
However, he still argues that it makes sense to think of two forms of personal
intelligence. Gardner claimed that the seven intelligences rarely operate independently.
They are used at the same time and tend to complement each other as people develop
skills or solve problems.

In essence, Howard Gardner argues that he was making two essential claims about
multiple intelligences:

The theory is an account of human cognition in its fullness. The intelligences
provided “a new definition of human nature, cognitively speaking” (Gardner
1999: 44). Human beings are organisms who possess a basic set of
intelligences.

People have a unique blend of intelligences. Gardner argues that the big challenge
facing the deployment of human resources “is how to best take advantage of the
uniqueness conferred on us as a species exhibiting several intelligences.”
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Also, these intelligences, according to Howard Gardner, are amoral — they can be put to
constructive or destructive use.

The Appeal of Multiple Intelligences

Howard Gardner’s theory of multiple intelligences has not been readily accepted within
academic psychology. However, it has met with a strong positive response from many
educators. It has been embraced by a range of educational theorists, and, significantly,
applied by teachers and policymakers to the challenges of schooling. A number of
schools have looked to structure curricula according to the intelligences, and to design
classrooms and even whole schools to reflect the understandings that Howard Gardner
develops. The theory can also be found in use within pre-school, higher, vocational, and
adult-education initiatives.

This appeal was not, at first, obvious.

At first, this diagnosis would appear to sound a “death knell” for formal education. It is
hard to teach one intelligence; what if there are seven? It is hard to enough to teach
even when anything can be taught; what to do if there are distinct limits and strong
constraints on human cognition and learning?

Howard Gardner responds to these questions by first making the point that psychology
does not directly dictate education, “It merely helps one to understand the conditions
within which education takes place.” Even more: Seven kinds of intelligence would
allow seven ways to teach, rather than one. In addition, paradoxically, constraints can
be suggestive and ultimately freeing.

Mindy L. Kornhaber, a researcher at Harvard University, has identified a number of
reasons why teachers and policymakers have responded positively to Howard
Gardner’s presentation of multiple intelligences. Among these are the fact that the
theory validates educators’ everyday experience: students think and learn in many
different ways. It also provides educators with a conceptual framework for organizing
and reflecting on curriculum assessment and pedagogical practices. In turn, this
reflection has led many educators to develop new approaches that might better meet
the needs of the range of learners in their classrooms.

Some issues and problems

The Commons: Tools for Reading, Writing, and Rhetoric 171



As with all theories in education, multiple intelligences theory has its critics. Some
maintain that longitudinal studies still bear out the power of genetics and intelligence
as a fixed quantity. They argue that this theory apologizes for lack of intellectual
achievement. Others argue that the ability to measure or test for such intelligences
undermines its core assertions. In short, such critics claim: “If you can’t test it, it's not
valid.”

Dr. Gardner contests such claims of validity by arguing for a different view of
standardized testing that is not biased in favor of only one kind of intelligence at the
expense of others. He also notes the achievements of students in non-academic
settings and the tragedy of exclusion that results when whole segments of the
population are not served because their intelligences do not have the opportunity for
expression.

Implications of Multiple Intelligences for Schools

In terms of Culture it means support for diverse learners and hard work; acting on a
value system that maintains that diverse students can learn and succeed; that learning
is exciting; and that hard work by teachers is necessary.

In terms of Readiness it means awareness-building for implementing multiple
intelligences. Building staff awareness of multiple intelligences and of the different
ways that students learn.

Rather than using the theory as an end in and of itself, multiple intelligences can be
used as a Tool to promote high-quality student work

It can foster Collaboration — informal and formal exchanges - sharing ideas and
constructive suggestions by the staff.

It allows for Choice — meaningful curriculum and assessment options; embedding
curriculum and assessment in activities that are valued both by students and the wider
culture.

It employs the Arts to develop children’s skills and understanding within and across
disciplines.
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Inventory of Your Intelligences

Below you will see a list of intelligences as defined on_Lessons for Hope:

Multiple
Intelligences

Overview

Verbal-Linguistic — The
capacity to learn through
words and grammatical logic

Learns from the spoken and
written word, in many forms;
reads, comprehends, and
summarizes effectively

Logical-Mathematical — The
capacity for inductive and
deductive thinking and
reasoning, as well as the use
of numbers and the
recognition of abstract
patterns

Learns through using
objects and moving them
about, quantity, time, cause
and effect; solves problems
logically; understands
patterns and relationships
and makes educated
guesses; can handle diverse
skills such as advanced
math, and represent them in
graphic form; works with
models; gathers evidence;
builds strong arguments.

Visual-Spatial — The ability
to visualize objects and
spatial dimensions, and
create internal images and
pictures

Learns by seeing and
observing — shapes, faces,
colors; uses detail in visual
images; learns through
visual media; enjoys
doodling, drawing; makes
three-dimensional objects
and moves them around;
sees forms where others do
not; enjoys abstractions and
subtle patterns.
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Body-Kinesthetic — The
wisdom of the body and the
ability to control physical
motion

Learns through touching
and moving; developed
coordination and timing;
participation and
involvement; role plays.
Engages in games,
assembles objects; acts.
Sensitive to physical
environment; dexterity and
balance; creates new forms
that move.

Musical-Rhythmic — The
ability to recognize tonal
patterns and sounds, as well
as a sensitivity to rhythms
and beats

Learns through sound;
eager to discuss music and
its meaning; sings and plays
an instrument; improvises
and interprets

Interpersonal — The capacity
for person-to-person
communications and
relationships

Learns through interactions,
social relationships;
perceives feelings,
thoughts, motivations of
others; collaborates;
influences opinions;
understands in verbal and
non-verbal ways; takes in
diverse points of view;
mediates, organizes,
develops new social
processes and methods.

Intrapersonal — The spiritual,
inner states of being, self-
reflection, and awareness

Learns through range of
personal emotions; finds
outlets for feelings;
identifies and pursues
personal goals; curious
about big questions;
manages to learn through
on-going attempts at
gathering in ideas;

insightful; empowers others.
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Additional Intelligences

Since Howard Gardner’s original listing of the intelligences in Frames of Mind (1983)
there has been a great deal of discussion as to other possible candidates for inclusion
— naturalistic intelligence (the ability of people to draw upon the resources and
features of the environment to solve problems); spiritual intelligence (the ability of
people to both access and use, practically, the resources available in somewhat less
tangible, but nonetheless powerful lessons of the spirit); moral intelligence (the ability
to access and use certain truths).

Emotional Intelligence

In a 1994 report on the current state of emotional literacy in the U.S., author Daniel
Goleman stated:

“..in navigating our lives, it is our fears and envies, our rages and depressions,
our worries and anxieties that steer us day to day. Even the most academically
brilliant among us are vulnerable to being undone by unruly emotions. The price
we pay for emotional literacy is in failed marriages and troubled families, in
stunted social and work lives, in deteriorating physical health and mental
anguish and, as a society, in tragedies such as killings...”

Goleman attests that the best remedy for battling our emotional shortcomings is
preventive medicine. In other words, we need to place as much importance on teaching
our children the essential skills of Emotional Intelligence as we do on more traditional
measures like IQ and GPA (Grade Point Avergaes).

Exactly what is Emotional Intelligence? The term encompasses the following 5 five
characteristics and abilities:
e Self-awareness — knowing your emotions, recognizing feelings as they occur,
and discriminating between them.

e Mood management — handling feelings so they're relevant to the current
situation and you react appropriately.

e Self-motivation — “gathering up” your feelings and directing yourself towards a
goal, despite self-doubt, inertia, and impulsiveness.

e Empathy - recognizing feelings in others and tuning into their verbal and
nonverbal cues.
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e Managing relationships — handling interpersonal interaction, conflict resolution,
and negotiations.

Why We Need Emotional Intelligence

Research in brain-based learning suggests that emotional health is fundamental to
effective learning. According to a report from the National Center for Clinical Infant
Programs, the most critical element for a student’s success in school is an
understanding of how to learn. (Emotional Intelligence, p. 193.) The key ingredients for
this understanding are:

e Confidence

e Curiosity

e Intentionality

e Self-control

e Relatedness

e (Capacity to communicate
e Ability to cooperate

These traits are all aspects of Emotional Intelligence. Basically, a student who learns to
learn is much more apt to succeed. Emotional Intelligence has proven a better
predictor of future success than traditional methods like the GPA, 1Q, and standardized
test scores.

Hence, the great interest in Emotional Intelligence on the part of corporations,
universities, and schools nationwide. The idea of Emotional Intelligence has inspired
research and curriculum development. Researchers have concluded that people who
manage their own feelings well and deal effectively with others are more likely to live
content lives. Plus, happy people are more apt to retain information and do so more
effectively than dissatisfied people.

Building one’s Emotional Intelligence has a lifelong impact. Many parents and
educators, alarmed by increasing levels of conflict in young schoolchildren — from low
self-esteem to early drug and alcohol use to depression — are rushing to teach
students the skills necessary for Emotional Intelligence. Also, in corporations, the
inclusion of Emotional Intelligence in training programs has helped employees
cooperate better and be more motivated, thereby increasing productivity and profits.
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“Emotional Intelligence is a master aptitude, a capacity that profoundly affects all other
abilities, either facilitating or interfering with them.” (Daniel Goleman, Emotional

Intelligence, p. 80.)

Multiple Intelligences by Fred Mednick is licensed under a CC BY: Attribution
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“K-Pop—What's in a Name?” is an interactive, multimedia roundtable conversation
presented by the Rhizomatic Revolution Review. The six roundtable participants were
all chosen because of their interest in “K-Pop” and are reacting to the (apparently)
controversial statement “BTS isn't K-Pop.”

Whether you're a K-Pop fan or not, this born-digital text is a contemporary exploration
of an “argument of definition,” a style of persuasion where the author first defines a
concept (in this case, K-Pop) and then attempts to show that a specific example does
or does not meet the broader definition. Another example might be the much more
serious topic of sex trafficking: is it a form of slavery? To answer that question, we
would first have to define slavery and then see if sex trafficking meets that definition.

As the reader, you can choose how to experience the text. You can listen to it or read it.
You can follow the pattern of the conversation altogether—all of Round |, then Round I,
and Round Ill. Or, you can read all the answers by each participant one person at a
time. You could also mix and match. You will have to click through and make choices,
though. As you participate in the text, consider why you want to experience the text the
way you do.

#diversity #literacy #popculture #technology

K-pop — What's in a Name?
Candace Epps-Robertson & Katie Hulme, Eds.

View the text K-pop - What's in a Name?
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In this video, beloved children’s entertainer and television personality Fred Rogers
speaks before the Senate Subcommittee on Communications in 1969 regarding
funding for PBS programming. Rogers specifically addresses Senator John Pastore,
the impatient chairman of the subcommittee who had previously dismissed the
arguments of each speaker preceding Mr. Rogers. The exchange here presents a
successful rhetorical argument on Roger's part as he creates a strong emotional
connection with his audience, Pastore, and sways the opinion of the senator through
use of emotional and ethical appeals.

#literacy #popculture #politics

Fred Rogers testifies before the Senate
Subcommittee on Communications,

1969
Fred Rogers

Watch the video Fred Rogers testifies before the Senate Subcommittee on
Communications, 1969.

Fred Rogers testifies before the Senate Subcommittee on Communications, 1969 is
licensed under Public Domain: No Known Copyright
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Zitkala-Sa (Red Bird / Gertrude Simmons Bonnin) was a member of the Yankton Dakota
Sioux, a Native American tribe in South Dakota. She was born in 1876 on the Yankton
Indian Reservation and was raised by her mother. At eight years old, she left the
reservation to attend the White's Indiana Manual Labor Institute, a boarding school in
Indiana, where she learned to read and write in English. After studying at the boarding
school for three years, she returned to the reservation to live with her mother, but
eventually went back to the institute to further her education and attended Earlham
College in Richmond, Indiana. She was an activist for Native American rights. She
worked as the secretary of the Society of American Indians and later co-founded the
National Council of American Indians with her husband in 1926. She served as
president, fundraiser, and speaker of the organization until her death in 1938.

Zitkala-Sa was also a writer; she collected and published Native American stories, Old
Indian Legends, and collaborated on the Sun Dance Opera with William F. Hanson, a
professor at Brigham Young University. She was also the editor for American Indian
Magazine from 1918 to 1919. In her autobiography The School Days of an Indian Girl,
Zitkala-Sa wrote about her experience attending boarding school. She described the
culture shock she experienced, her struggles to learn English and adjust to a different
life, her homesickness, and how the children were treated without sympathy, among
other topics.

Introduction by Cui Zhang

#gender #literacy #diversity #history
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The School Days of an Indian Girl
Zitkala-Sa

“Zitkala Sa, Sioux Indian and activist” by Gertrude Kasebier licensed under Public
Domain: No Known Copyright

.  THELAND OF RED APPLES.

There were eight in our party of bronzed children who were going East with the
missionaries. Among us were three young braves, two tall girls, and we three little
ones, Judéwin, Thowin, and I. We had been very impatient to start on our journey to the
Red Apple Country, which, we were told, lay a little beyond the great circular horizon of
the Western prairie. Under a sky of rosy apples we dreamt of roaming as freely and
happily as we had chased the cloud shadows on the Dakota plains. We had anticipated
much pleasure from a ride on the iron horse, but the throngs of staring palefaces
disturbed and troubled us. On the train, fair women, with tottering babies on each arm,
stopped their haste and scrutinized the children of absent mothers. Large men, with
heavy bundles in their hands, halted near by, and riveted their glassy blue eyes upon us.
| sank deep into the corner of my seat, for | resented being watched. Directly in front of
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me, children who were no larger than | hung themselves upon the backs of their seats,
with their bold white faces toward me. Sometimes they took their forefingers out of
their mouths and pointed at my moccasined feet. Their mothers, instead of reproving
such rude curiosity, looked closely at me, and attracted their children’s further notice to
my blanket. This embarrassed me, and kept me constantly on the verge of tears.

| sat perfectly still, with my eyes downcast, daring only now and then to shoot long
glances around me. Chancing to turn to the window at my side, | was quite breathless
upon seeing one familiar object. It was the telegraph pole which strode by at short
paces. Very near my mother’s dwelling, along the edge of a road thickly bordered with
wild sunflowers, some poles like these had been planted by white men. Often | had
stopped, on my way down the road, to hold my ear against the pole, and, hearing its low
moaning, | used to wonder what the paleface had done to hurt it. Now | sat watching for
each pole that glided by to be the last one.

In this way | had forgotten my uncomfortable surroundings, when | heard one of my
comrades call out my name. | saw the missionary standing very near, tossing candies
and gums into our midst. This amused us all, and we tried to see who could catch the
most of the sweetmeats.

Though we rode several days inside of the iron horse, | do not recall a single thing
about our luncheons.

It was night when we reached the school grounds. The lights from the windows of the
large buildings fell upon some of the icicled trees that stood beneath them. We were
led toward an open door, where the brightness of the lights within flooded out over the
heads of the excited palefaces who blocked our way. My body trembled more from fear
than from the snow | trod upon.

Entering the house, | stood close against the wall. The strong glaring light in the large
whitewashed room dazzled my eyes. The noisy hurrying of hard shoes upon a bare
wooden floor increased the whirring in my ears. My only safety seemed to be in
keeping next to the wall. As | was wondering in which direction to escape from all this
confusion, two warm hands grasped me firmly, and in the same moment | was tossed
high in midair. A rosy-cheeked paleface woman caught me in her arms. | was both
frightened and insulted by such trifling. | stared into her eyes, wishing her to let me
stand on my own feet, but she jumped me up and down with increasing enthusiasm.
My mother had never made a plaything of her wee daughter. Remembering this | began
to cry aloud.
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They misunderstood the cause of my tears, and placed me at a white table loaded with
food. There our party were united again. As | did not hush my crying, one of the older
ones whispered to me, “Wait until you are alone in the night.”

It was very little | could swallow besides my sobs, that evening.

“Oh, I want my mother and my brother Dawée! | want to go to my aunt!” | pleaded; but
the ears of the palefaces could not hear me.

From the table we were taken along an upward incline of wooden boxes, which |
learned afterward to call a stairway. At the top was a quiet hall, dimly lighted. Many
narrow beds were in one straight line down the entire length of the wall. In them lay
sleeping brown faces, which peeped just out of the coverings. | was tucked into bed
with one of the tall girls, because she talked to me in my mother tongue and seemed to
soothe me.

| had arrived in the wonderful land of rosy skies, but | was not happy, as | had thought |
should be. My long travel and the bewildering sights had exhausted me. | fell asleep,
heaving deep, tired sobs. My tears were left to dry themselves in streaks, because
neither my aunt nor my mother was near to wipe them away.

Il. THE CUTTING OF MY LONG HAIR.

The first day in the land of apples was a bitter-cold one; for the snow still covered the
ground, and the trees were bare. A large bell rang for breakfast, its loud metallic voice
crashing through the belfry overhead and into our sensitive ears. The annoying clatter
of shoes on bare floors gave us no peace. The constant clash of harsh noises, with an
undercurrent of many voices murmuring an unknown tongue, made a bedlam within
which | was securely tied. And though my spirit tore itself in struggling for its lost
freedom, all was useless.

A paleface woman, with white hair, came up after us. We were placed in a line of girls
who were marching into the dining room. These were Indian girls, in stiff shoes and
closely clinging dresses. The small girls wore sleeved aprons and shingled hair. As |
walked noiselessly in my soft moccasins, | felt like sinking to the floor, for my blanket
had been stripped from my shoulders. | looked hard at the Indian girls, who seemed not
to care that they were even more immodestly dressed than |, in their tightly fitting
clothes. While we marched in, the boys entered at an opposite door. | watched for the
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three young braves who came in our party. | spied them in the rear ranks, looking as
uncomfortable as | felt. A small bell was tapped, and each of the pupils drew a chair
from under the table. Supposing this act meant they were to be seated, | pulled out
mine and at once slipped into it from one side. But when | turned my head, | saw that |
was the only one seated, and all the rest at our table remained standing. Just as |
began to rise, looking shyly around to see how chairs were to be used, a second bell
was sounded. All were seated at last, and | had to crawl back into my chair again. |
heard a man's voice at one end of the hall, and | looked around to see him. But all the
others hung their heads over their plates. As | glanced at the long chain of tables, |
caught the eyes of a paleface woman upon me. Immediately | dropped my eyes,
wondering why | was so keenly watched by the strange woman. The man ceased his
mutterings, and then a third bell was tapped. Every one picked up his knife and fork and
began eating. | began crying instead, for by this time | was afraid to venture anything
more.

But this eating by formula was not the hardest trial in that first day. Late in the morning,
my friend Judéwin gave me a terrible warning. Judéwin knew a few words of English;
and she had overheard the paleface woman talk about cutting our long, heavy hair. Our
mothers had taught us that only unskilled warriors who were captured had their hair
shingled by the enemy. Among our people, short hair was worn by mourners, and
shingled hair by cowards!

We discussed our fate some moments, and when Judéwin said, “We have to submit,
because they are strong,” | rebelled.

“No, | will not submit! | will struggle first!” | answered.

| watched my chance, and when no one noticed, | disappeared. | crept up the stairs as
quietly as | could in my squeaking shoes,—my moccasins had been exchanged for
shoes. Along the hall | passed, without knowing whither | was going. Turning aside to
an open door, | found a large room with three white beds in it. The windows were
covered with dark green curtains, which made the room very dim. Thankful that no one
was there, | directed my steps toward the corner farthest from the door. On my hands
and knees | crawled under the bed, and cuddled myself in the dark corner.

From my hiding place | peered out, shuddering with fear whenever | heard footsteps
near by. Though in the hall loud voices were calling my name, and | knew that even
Judéwin was searching for me, | did not open my mouth to answer. Then the steps
were quickened and the voices became excited. The sounds came nearer and nearer.
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Women and girls entered the room. | held my breath and watched them open closet
doors and peep behind large trunks. Some one threw up the curtains, and the room was
filled with sudden light. What caused them to stoop and look under the bed | do not
know. | remember being dragged out, though | resisted by kicking and scratching
wildly. In spite of myself, | was carried downstairs and tied fast in a chair.

| cried aloud, shaking my head all the while until | felt the cold blades of the scissors
against my neck, and heard them gnaw off one of my thick braids. Then | lost my spirit.
Since the day | was taken from my mother | had suffered extreme indignities. People
had stared at me. | had been tossed about in the air like a wooden puppet. And now my
long hair was shingled like a coward’s! In my anguish | moaned for my mother, but no
one came to comfort me. Not a soul reasoned quietly with me, as my own mother used
to do; for now | was only one of many little animals driven by a herder.

Ill. THE SNOW EPISODE.

A short time after our arrival we three Dakotas were playing in the snowdrift. We were
all still deaf to the English language, excepting Judéwin, who always heard such
puzzling things. One morning we learned through her ears that we were forbidden to
fall lengthwise in the snow, as we had been doing, to see our own impressions.
However, before many hours we had forgotten the order, and were having great sport in
the snow, when a shrill voice called us. Looking up, we saw an imperative hand
beckoning us into the house. We shook the snow off ourselves, and started toward the
woman as slowly as we dared.

Judéwin said: “Now the paleface is angry with us. She is going to punish us for falling
into the snow. If she looks straight into your eyes and talks loudly, you must wait until
she stops. Then, after a tiny pause, say, ‘No."” The rest of the way we practiced upon
the little word “no.”

As it happened, Thowin was summoned to judgment first. The door shut behind her
with a click.

Judéwin and | stood silently listening at the keyhole. The paleface woman talked in
very severe tones. Her words fell from her lips like crackling embers, and her inflection
ran up like the small end of a switch. | understood her voice better than the things she
was saying. | was certain we had made her very impatient with us. Judéwin heard
enough of the words to realize all too late that she had taught us the wrong reply.

“Oh, poor Thowin!” she gasped, as she put both hands over her ears.
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Just then | heard Thowin's tremulous answer, “No.”

With an angry exclamation, the woman gave her a hard spanking. Then she stopped to
say something.

Judéwin said it was this: “Are you going to obey my word the next time?”

Thowin answered again with the only word at her command, “No.”

This time the woman meant her blows to smart, for the poor frightened girl shrieked at
the top of her voice. In the midst of the whipping the blows ceased abruptly, and the
woman asked another question: “Are you going to fall in the snow again?”

Thowin gave her bad passwood another trial. We heard her say feebly, “No! No!”

With this the woman hid away her half-worn slipper, and led the child out, stroking her
black shorn head. Perhaps it occurred to her that brute force is not the solution for
such a problem. She did nothing to Judéwin nor to me. She only returned to us our
unhappy comrade, and left us alone in the room.

During the first two or three seasons misunderstandings as ridiculous as this one of
the snow episode frequently took place, bringing unjustifiable frights and punishments
into our little lives.

Within a year | was able to express myself somewhat in broken English. As soon as |
comprehended a part of what was said and done, a mischievous spirit of revenge
possessed me. One day | was called in from my play for some misconduct. | had
disregarded a rule which seemed to me very needlessly binding. | was sent into the
kitchen to mash the turnips for dinner. It was noon, and steaming dishes were hastily
carried into the dining-room. | hated turnips, and their odor which came from the brown
jar was offensive to me.

With fire in my heart, | took the wooden tool that the paleface woman held out to me. |
stood upon a step, and, grasping the handle with both hands, | bent in hot rage over the
turnips. | worked my vengeance upon them. All were so busily occupied that no one
noticed me. | saw that the turnips were in a pulp, and that further beating could not
improve them; but the order was, “Mash these turnips,” and mash them | would! |
renewed my energy; and as | sent the masher into the bottom of the jar, | felt a
satisfying sensation that the weight of my body had gone into it.
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Just here a paleface woman came up to my table. As she looked into the jar, she
shoved my hands roughly aside. | stood fearless and angry. She placed her red hands
upon the rim of the jar. Then she gave one lift and stride away from the table. But |o!
the pulpy contents fell through the crumbled bottom to the floor | She spared me no
scolding phrases that | had earned. | did not heed them. | felt triumphant in my revenge,
though deep within me | was a wee bit sorry to have broken the jar.

As | sat eating my dinner, and saw that no turnips were served, | whooped in my heart
for having once asserted the rebellion within me.

IV. THE DEVIL.

Among the legends the old warriors used to tell me were many stories of evil spirits.
But | was taught to fear them no more than those who stalked about in material guise. |
never knew there was an insolent chieftain among the bad spirits, who dared to array
his forces against the Great Spirit, until | heard this white man'’s legend from a paleface
woman.

Out of a large book she showed me a picture of the white man’s devil. | looked in horror
upon the strong claws that grew out of his fur-covered fingers. His feet were like his
hands. Trailing at his heels was a scaly tail tipped with a serpent’s open jaws. His face
was a patchwork: he had bearded cheeks, like some | had seen palefaces wear; his
nose was an eagle’s bill, and his sharp-pointed ears were pricked up like those of a sly
fox. Above them a pair of cow’s horns curved upward. | trembled with awe, and my
heart throbbed in my throat, as | looked at the king of evil spirits. Then | heard the
paleface woman say that this terrible creature roamed loose in the world, and that little
girls who disobeyed school regulations were to be tortured by him.

That night | dreamt about this evil divinity. Once again | seemed to be in my mother’s
cottage. An Indian woman had come to visit my mother. On opposite sides of the
kitchen stove, which stood in the center of the small house, my mother and her guest
were seated in straight-backed chairs. | played with a train of empty spools hitched
together on a string. It was night, and the wick burned feebly. Suddenly | heard some
one turn our door-knob from without. My mother and the woman hushed their talk, and
both looked toward the door. It opened gradually. | waited behind the stove. The hinges
squeaked as the door was slowly, very slowly pushed inward.

Then in rushed the devil! He was tall! He looked exactly like the picture | had seen of
him in the white man'’s papers. He did not speak to my mother, because he did not
know the Indian language, but his glittering yellow eyes were fastened upon me. He
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took long strides around the stove, passing behind the woman'’s chair. | threw down my
spools, and ran to my mother. He did not fear her, but followed closely after me. Then |
ran round and round the stove, crying aloud for help. But my mother and the woman
seemed not to know my danger. They sat still, looking quietly upon the devil’s chase
after me. At last | grew dizzy. My head revolved as on a hidden pivot. My knees became
numb, and doubled under my weight like a pair of knife blades without a spring. Beside
my mother’s chair | fell in a heap. Just as the devil stooped over me with outstretched
claws my mother awoke from her quiet indifference, and lifted me on her lap.
Whereupon the devil vanished, and | was awake.

On the following morning | took my revenge upon the devil. Stealing into the room
where a wall of shelves was filled with books, | drew forth The Stories of the Bible. With
a broken slate pencil | carried in my apron pocket, | began by scratching out his wicked
eyes. A few moments later, when | was ready to leave the room, there was a ragged
hole in the page where the picture of the devil had once been.

V. IRON ROUTINE

A loud-clamoring bell awakened us at half-past six in the cold winter mornings. From
happy dreams of Western rolling lands and unlassoed freedom we tumbled out upon
chilly bare floors back again into a paleface day. We had short time to jump into our
shoes and clothes, and wet our eyes with icy water, before a small hand bell was
vigorously rung for roll call.

There were too many drowsy children and too numerous orders for the day to waste a
moment in any apology to nature for giving her children such a shock in the early
morning. We rushed downstairs, bounding over two high steps at a time, to land in the
assembly room.

A paleface woman, with a yellow-covered roll book open on her arm and a gnawed
pencil in her hand, appeared at the door. Her small, tired face was coldly lighted with a
pair of large gray eyes.

She stood still in a halo of authority, while over the rim of her spectacles her eyes pried
nervously about the room. Having glanced at her long list of names and called out the
first one, she tossed up her chin and peered through the crystals of her spectacles to
make sure of the answer “Here.”
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Relentlessly her pencil black-marked our daily records if we were not present to
respond to our names, and no chum of ours had done it successfully for us. No matter
if a dull headache or the painful cough of slow consumption had delayed the absentee,
there was only time enough to mark the tardiness. It was next to impossible to leave
the iron routine after the civilizing machine had once begun its day’s buzzing; and as it
was inbred in me to suffer in silence rather than to appeal to the ears of one whose
open eyes could not see my pain, | have many times trudged in the day’s harness
heavy-footed, like a dumb sick brute.

Once | lost a dear classmate. | remember well how she used to mope along at my side,
until one morning she could not raise her head from her pillow. At her deathbed | stood
weeping, as the paleface woman sat near her moistening the dry lips. Among the folds
of the bedclothes | saw the open pages of the white man’s Bible. The dying Indian girl
talked disconnectedly of Jesus the Christ and the paleface who was cooling her
swollen hands and feet.

| grew bitter, and censured the woman for cruel neglect of our physical ills. | despised
the pencils that moved automatically, and the one teaspoon which dealt out, from a
large bottle, healing to a row of variously ailing Indian children. | blamed the hard-
working, well-meaning, ignorant woman who was inculcating in our hearts her
superstitious ideas. Though | was sullen in all my little troubles, as soon as | felt better
| was ready again to smile upon the cruel woman. Within a week | was again actively
testing the chains which tightly bound my individuality like a mummy for burial.

The melancholy of those black days has left so long a shadow that it darkens the path
of years that have since gone by. These sad memories rise above those of smoothly
grinding school days. Perhaps my Indian nature is the moaning wind which stirs them
now for their present record. But, however tempestuous this is within me, it comes out
as the low voice of a curiously colored seashell, which is only for those ears that are
bent with compassion to hear it.

VI. FOUR STRANGE SUMMERS.

After my first three years of school, | roamed again in the Western country through four
strange summers.

During this time | seemed to hang in the heart of chaos, beyond the touch or voice of
human aid. My brother, being almost ten years my senior, did not quite understand my
feelings. My mother had never gone inside of a schoolhouse, and so she was not
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capable of comforting her daughter who could read and write. Even nature seemed to
have no place for me. | was neither a wee girl nor a tall one; neither a wild Indian nor a
tame one. This deplorable situation was the effect of my brief course in the East, and
the unsatisfactory “teenth” in a girl's years.

It was under these trying conditions that, one bright afternoon, as | sat restless and
unhappy in my mother’s cabin, | caught the sound of the spirited step of my brother’s
pony on the road which passed by our dwelling. Soon | heard the wheels of a light
buckboard, and Dawée’s familiar “Ho!” to his pony. He alighted upon the bare ground in
front of our house. Tying his pony to one of the projecting corner logs of the low-roofed
cottage, he stepped upon the wooden doorstep.

I met him there with a hurried greeting, and, as | passed by, he looked a quiet “What?”
into my eyes.

When he began talking with my mother, | slipped the rope from the pony’s bridle.
Seizing the reins and bracing my feet against the dashboard, | wheeled around in an
instant. The pony was ever ready to try his speed. Looking backward, | saw Dawée
waving his hand to me. | turned with the curve in the road and disappeared. | followed
the winding road which crawled upward between the bases of little hillocks. Deep
water-worn ditches ran parallel on either side. A strong wind blew against my cheeks
and fluttered my sleeves. The pony reached the top of the highest hill, and began an
even race on the level lands. There was nothing moving within that great circular
horizon of the Dakota prairies save the tall grasses, over which the wind blew and
rolled off in long, shadowy waves.

Within this vast wigwam of blue and green | rode reckless and insignificant. It satisfied
my small consciousness to see the white foam fly from the pony’s mouth.

Suddenly, out of the earth a coyote came forth at a swinging trot that was taking the
cunning thief toward the hills and the village beyond. Upon the moment'’s impulse, |
gave him a long chase and a wholesome fright. As | turned away to go back to the
village, the wolf sank down upon his haunches for rest, for it was a hot summer day;
and as | drove slowly homeward, | saw his sharp nose still pointed at me, until |
vanished below the margin of the hilltops.

In a little while | came in sight of my mother’s house. Dawée stood in the yard, laughing
at an old warrior who was pointing his forefinger, and again waving his whole hand,
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toward the hills. With his blanket drawn over one shoulder, he talked and motioned
excitedly. Dawée turned the old man by the shoulder and pointed me out to him.

“Oh, han!” (Oh, yes) the warrior muttered, and went his way. He had climbed the top of
his favorite barren hill to survey the surrounding prairies, when he spied my chase after
the coyote. His keen eyes recognized the pony and driver. At once uneasy for my
safety, he had come running to my mother’s cabin to give her warning. | did not
appreciate his kindly interest, for there was an unrest gnawing at my heart.

As soon as he went away, | asked Dawée about something else. “No, my baby sister, |
cannot take you with me to the party tonight,” he replied. Though | was not far from
fifteen, and | felt that before long | should enjoy all the privileges of my tall cousin,
Dawée persisted in calling me his baby sister.

That moonlight night, | cried in my mother’s presence when | heard the jolly young
people pass by our cottage. They were no more young braves in blankets and eagle
plumes, nor Indian maids with prettily painted cheeks. They had gone three years to
school in the East, and had become civilized. The young men wore the white man’s
coat and trousers, with bright neckties. The girls wore tight muslin dresses, with
ribbons at neck and waist. At these gatherings they talked English. | could speak
English almost as well as my brother, but | was not properly dressed to be taken along.
| had no hat, no ribbons, and no close-fitting gown. Since my return from school | had
thrown away my shoes, and wore again the soft moccasins.

While Dawée was busily preparing to go | controlled my tears. But when | heard him
bounding away on his pony, | buried my face in my arms and cried hot tears.

My mother was troubled by my unhappiness. Coming to my side, she offered me the
only printed matter we had in our home. It was an Indian Bible, given her some years
ago by a missionary. She tried to console me. “Here, my child, are the white man's
papers. Read a little from them,” she said most piously.

| took it from her hand, for her sake; but my enraged spirit felt more like burning the
book, which afforded me no help, and was a perfect delusion to my mother. | did not
read it, but laid it unopened on the floor, where | sat on my feet. The dim yellow light of
the braided muslin burning in a small vessel of oil flickered and sizzled in the awful
silent storm which followed my rejection of the Bible.
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Now my wrath against the fates consumed my tears before they reached my eyes. | sat
stony, with a bowed head. My mother threw a shawl over her head and shoulders, and
stepped out into the night.

After an uncertain solitude, | was suddenly aroused by a loud cry piercing the night. It
was my mother’s voice wailing among the barren hills which held the bones of buried
warriors. She called aloud for her brothers’ spirits to support her in her helpless misery.
My fingers Grey icy cold, as | realized that my unrestrained tears had betrayed my
suffering to her, and she was grieving for me.

Before she returned, though | knew she was on her way, for she had ceased her
weeping, | extinguished the light, and leaned my head on the window sill.

Many schemes of running away from my surroundings hovered about in my mind. A
few more moons of such a turmoil drove me away to the eastern school. | rode on the
white man’s iron steed, thinking it would bring me back to my mother in a few winters,
when | should be grown tall, and there would be congenial friends awaiting me.

VII. INCURRING MY MOTHER'S DISPLEASURE.

In the second journey to the East | had not come without some precautions. | had a
secret interview with one of our best medicine men, and when | left his wigwam |
carried securely in my sleeve a tiny bunch of magic roots. This possession assured me
of friends wherever | should go. So absolutely did | believe in its charms that | wore it
through all the school routine for more than a year. Then, before | lost my faith in the
dead roots, | lost the little buckskin bag containing all my good luck.

At the close of this second term of three years | was the proud owner of my first
diploma. The following autumn | ventured upon a college career against my mother’s
will.

| had written for her approval, but in her reply | found no encouragement. She called my
notice to her neighbors’ children, who had completed their education in three years.
They had returned to their homes, and were then talking English with the frontier
settlers. Her few words hinted that | had better give up my slow attempt to learn the
white man’s ways, and be content to roam over the prairies and find my living upon wild
roots. | silenced her by deliberate disobedience.

Thus, homeless and heavy-hearted, | began anew my life among strangers.
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As | hid myself in my little room in the college dormitory, away from the scornful and
yet curious eyes of the students, | pined for sympathy. Often | wept in secret, wishing |
had gone West, to be nourished by my mother’s love, instead of remaining among a
cold race whose hearts were frozen hard with prejudice.

During the fall and winter seasons | scarcely had a real friend, though by that time
several of my classmates were courteous to me at a safe distance.

My mother had not yet forgiven my rudeness to her, and | had no moment for letter-
writing. By daylight and lamplight, | spun with reeds and thistles, until my hands were
tired from their weaving, the magic design which promised me the white man’s respect.

At length, in the spring term, | entered an oratorical contest among the various classes.
As the day of competition approached, it did not seem possible that the event was so
near at hand, but it came. In the chapel the classes assembled together, with their
invited guests. The high platform was carpeted, and gaily festooned with college
colors. A bright white light illumined the room, and outlined clearly the great polished
beams that arched the domed ceiling. The assembled crowds filled the air with
pulsating murmurs. When the hour for speaking arrived all were hushed. But on the
wall the old clock which pointed out the trying moment ticked calmly on.

One after another | saw and heard the orators. Still, | could not realize that they longed
for the favorable decision of the judges as much as | did. Each contestant received a
loud burst of applause, and some were cheered heartily. Too soon my turn came, and |
paused a moment behind the curtains for a deep breath. After my concluding words, |
heard the same applause that the others had called out.

Upon my retreating steps, | was astounded to receive from my fellow-students a large
bouquet of roses tied with flowing ribbons. With the lovely flowers | fled from the
stage. This friendly token was a rebuke to me for the hard feelings | had borne them.

Later, the decision of the judges awarded me the first place. Then there was a mad
uproar in the hall, where my classmates sang and shouted my name at the top of their
lungs; and the disappointed students howled and brayed in fearfully dissonant tin
trumpets. In this excitement, happy students rushed forward to offer their
congratulations. And | could not conceal a smile when they wished to escort me in a
procession to the students’ parlor, where all were going to calm themselves. Thanking
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them for the kind spirit which prompted them to make such a proposition, | walked
alone with the night to my own little room.

A few weeks afterward, | appeared as the college representative in another contest.
This time the competition was among orators from different colleges in our State. It
was held at the State capital, in one of the largest opera houses.

Here again was a strong prejudice against my people. In the evening, as the great
audience filled the house, the student bodies began warring among themselves.
Fortunately, | was spared witnessing any of the noisy wrangling before the contest
began. The slurs against the Indian that stained the lips of our opponents were already
burning like a dry fever within my breast.

But after the orations were delivered a deeper burn awaited me. There, before that vast
ocean of eyes, some college rowdies threw out a large white flag, with a drawing of a
most forlorn Indian girl on it. Under this they had printed in bold black letters words
that ridiculed the college which was represented by a “squaw.” Such worse than
barbarian rudeness embittered me. While we waited for the verdict of the judges, |
gleamed fiercely upon the throngs of palefaces. My teeth were hard set, as | saw the
white flag still floating insolently in the air.

Then anxiously we watched the man carry toward the stage the envelope containing
the final decision.

There were two prizes given, that night, and one of them was mine!

The evil spirit laughed within me when the white flag dropped out of sight, and the
hands which hurled it hung limp in defeat.

Leaving the crowd as quickly as possible, | was soon in my room. The rest of the night |
sat in an armchair and gazed into the crackling fire. | laughed no more in triumph when
thus alone. The little taste of victory did not satisfy a hunger in my heart. In my mind |
saw my mother far away on the Western plains, and she was holding a charge against
me.
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The School Days of an Indian Girl by Zitkala-Sa is licensed under Public Domain: No
Known Copyright
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The Dude Map is a visual and interactive text that challenges that idea that word usage
or slang is “right” or “wrong.” Instead, the words we use are often bound in

e time (Would you call a friend “Daddy-0"?),
e space (Do you stand “in line” or “on line"?), or

e situation (What would your professor do if you stood up and yelled “Defense!” in
the middle of class?)

#literacy #sociology #technology

The Dude Map
Nikhil Sonnad

View The Dude Map and ask yourself how you could remake this map with different
words like Coke, soda, and pop.

What times, spaces, or situations (i.e. contexts) affect the words you use?

Return to Table of Contents
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In “A Feminist's Guide to Rom-Coms,” Aya Sutriasa addresses an important question to
everyone who consumes popular culture: can we ethically enjoy movies, music, books,
and shows that don't align with our individual values, and if so, how? Her essay
explains the problems some feminists have with romantic comedies (and the romance
genre in general) and offers strategies to those who still want to watch and enjoy rom-
coms. Other fans and scholars of rom-coms argue that romance is feminist because it
centers women'’s experiences and pleasure. Do you agree with Sutriasa’s claim that
“rom-coms can be problematic, particularly by today’s standards of feminism”? Do her
criticisms and suggestions apply equally to other types of popular culture, including
those primarily directed at men (for example, action movies)?

A 2016 graduate of Macalester College in St. Paul, Minnesota, Aya Sutriasa is currently
Digital Editor at YES! Media, an independent, non-profit publisher of online journalism
focused on social issues and solutions, based in Seattle, Washington. Her other
published essays address issues related to body image, particularly for women of
color.

Introduction by Susan Kroeg

#gender #popculture #politics #socioloqgy
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A Feminist's Guide to Rom-Coms
and How to Watch Them

Ayu Sutriasa

"Love's Messenger" by Marie Spartali Stillman, Delaware Art Museum is in the Public
Domain

Valentine’s Day is right around the corner, which means lots of chocolate, teddy bears,
and single ladies being made to feel especially inadequate. Some might celebrate
Galentine’s Day instead, some might skip on acknowledging the holiday at all, and
some, myself included, will be holed up watching romantic comedies.

The internet is filled with lists of which rom-coms will “get you through” Valentine's
Day—the assumption seems to be that, otherwise, we singles would be festering
alone in our living rooms, drinking vodka and singing “All By Myself” a la Bridget
Jones. | enjoy the genre, but as a feminist | have some qualms.
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A Modest Proposal
Jonathan Swift

It is a melancholy object to those, who walk through this great town, or travel in the
country, when they see the streets, the roads, and cabbin-doors crowded with beggars
of the female sex, followed by three, four, or six children, all in rags, and importuning
every passenger for an alms. These mothers, instead of being able to work for their
honest livelihood, are forced to employ all their time in stroling to beg sustenance for
their helpless infants who, as they grow up, either turn thieves for want of work, or
leave their dear native country, to fight for the Pretender in Spain, or sell themselves to
the Barbadoes.

| think it is agreed by all parties, that this prodigious number of children in the arms, or
on the backs, or at the heels of their mothers, and frequently of their fathers, is in the
present deplorable state of the kingdom, a very great additional grievance; and
therefore whoever could find out a fair, cheap and easy method of making these
children sound and useful members of the commonwealth, would deserve so well of
the publick, as to have his statue set up for a preserver of the nation.

But my intention is very far from being confined to provide only for the children of
professed beggars: it is of a much greater extent, and shall take in the whole number of
infants at a certain age, who are born of parents in effect as little able to support them,
as those who demand our charity in the streets.

As to my own part, having turned my thoughts for many years upon this important
subject, and maturely weighed the several schemes of our projectors, | have always
found them grossly mistaken in their computation. It is true, a child just dropt from its
dam, may be supported by her milk, for a solar year, with little other nourishment: at
most not above the value of two shillings, which the mother may certainly get, or the
value in scraps, by her lawful occupation of begging; and it is exactly at one year old
that | propose to provide for them in such a manner, as, instead of being a charge upon
their parents, or the parish, or wanting food and raiment for the rest of their lives, they
shall, on the contrary, contribute to the feeding, and partly to the clothing of many
thousands.
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physician and invites readers to consider how experience, education, and familiarity
can permanently change how each of us views the world around us. As you read the
excerpt, apply his closing question to your own life—what is gained and what is lost?

#literacy #history #classics

Two Ways of Seeing A River

Mark Twain

The face of the water, in time, became a wonderful book—a book that was a dead
language to the uneducated passenger, but which told its mind to me without reserve,
delivering its most cherished secrets as clearly as if it uttered them with a voice. And it
was not a book to be read once and thrown aside, for it had a new story to tell every
day. Throughout the long twelve hundred miles there was never a page that was void of
interest, never one that you could leave unread without loss, never one that you would
want to skip, thinking you could find higher enjoyment in some other thing. There never
was so wonderful a book written by man; never one whose interest was so absorbing,
so unflagging, so sparkingly renewed with every reperusal. The passenger who could
not read it was charmed with a peculiar sort of faint dimple on its surface (on the rare
occasions when he did not overlook it altogether); but to the pilot that was an italicized
passage; indeed, it was more than that, it was a legend of the largest capitals, with a
string of shouting exclamation points at the end of it; for it meant that a wreck or a rock
was buried there that could tear the life out of the strongest vessel that ever floated. It
is the faintest and simplest expression the water ever makes, and the most hideous to
a pilot’'s eye. In truth, the passenger who could not read this book saw nothing but all
manner of pretty pictures in it painted by the sun and shaded by the clouds, whereas to
the trained eye these were not pictures at all, but the grimmest and most dead-earnest
of reading-matter.

Now when | had mastered the language of this water and had come to know every
trifling feature that bordered the great river as familiarly as | knew the letters of the
alphabet, | had made a valuable acquisition. But | had lost something, too. | had lost
something which could never be restored to me while | lived. All the grace, the beauty,
the poetry had gone out of the majestic river! | still keep in mind a certain wonderful
sunset which | withessed when steamboating was new to me. A broad expanse of the
river was turned to blood; in the middle distance the red hue brightened into gold,
through which a solitary log came floating, black and conspicuous; in one place a long,
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Born in Africa (probably in Senegal or Gambia), Phillis Wheatley was enslaved at the
age of seven or eight, when she was bought by John Wheatley (1703-1778) of Boston
to serve as his wife Susannah’s companion. Susannah fostered Wheatley’s intellectual
avidity by having her daughter Mary oversee Wheatley's education. Wheatley became
well-read in the Bible; classical literature, including some of the classics in their
original Latin; and English literature, responding especially to the works of Alexander
Pope (1688-1744), master of the heroic couplet, and John Milton. She also converted
to Christianity, becoming a member of the Old South Congregational Church.

Touted as a prodigy, Wheatley traveled to London for the publication of her Poems on
Various Subjects, Religious and Moral (1773). There she became a minor celebrity,
meeting the lord mayor of London, Benjamin Franklin, and William Legge, the 2nd Earl
of Dartmouth (1731-1801). The same year that her Poems were published, Wheatley
was freed from slavery.

In the past, her poetry was deemed unoriginal, as giving little sense of Africa, her race,
or her life as a slave. This reading attests to Wheatley's strategic success in opposing
prevalent views of women, blacks, and slaves during her era. Her poems are now
recognized for their strong assertion of equality among all humankind and their strong-
minded expression of self to contemporary readers who denied that selfhood.

Source: Becoming America, Wendy Kurant, ed., CC-BY-SA

#gender #diversity #history #classics

Phyllis Wheatley

“On Being Brought from Africa to America”
(1773)

‘Twas mercy brought me from my Pagan land,

Taught my benighted soul to understand

That there's a God, that there's a Saviour too:

Once | redemption neither sought nor knew.

Some view our sable race with scornful eye,
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"Their colour is a diabolic die."
Remember, Christians, Negros, black as Cain,

May be refin'd, and join th' angelic train.

“To the Right Honorable William, Earl of Dartmouth”
(1773)

HAIL, happy day, when, smiling like the morn,
Fair Freedom rose New-England to adorn:

The northern clime beneath her genial ray,
Dartmouth, congratulates thy blissful sway:
Elate with hope her race no longer mourns,
Each soul expands, each grateful bosom burns,
While in thine hand with pleasure we behold
The silken reins, and Freedom's charms unfold.
Long lost to realms beneath the northern skies
She shines supreme, while hated faction dies:
Soon as appear'd the Goddess long desir'd,
Sick at the view, she languish'd and expir'd;
Thus from the splendors of the morning light

The owl in sadness seeks the caves of night.

No more, America, in mournful strain

Of wrongs, and grievance unredress'd complain,
No longer shalt thou dread the iron chain,
Which wanton Tyranny with lawless hand

Had made, and with it meant t' enslave the land.

Should you, my lord, while you peruse my song,
Wonder from whence my love of Freedom sprung,
Whence flow these wishes for the common good,
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By feeling hearts alone best understood,

I, young in life, by seeming cruel fate

Was snatch'd from Afric's fancy'd happy seat:
What pangs excruciating must molest,

What sorrows labour in my parent's breast?
Steel'd was that soul and by no misery mov'd
That from a father seiz'd his babe belov'd:
Such, such my case. And can | then but pray

Others may never feel tyrannic sway?

For favours past, great Sir, our thanks are due,
And thee we ask thy favours to renew,

Since in thy pow', as in thy will before,

To sooth the griefs, which thou did'st once deplore.
May heav'nly grace the sacred sanction give

To all thy works, and thou for ever live

Not only on the wings of fleeting Fame,

Though praise immortal crowns the patriot's name,
But to conduct to heav'ns refulgent fane,

May fiery coursers sweep th' ethereal plain,

And bear thee upwards to that blest abode,

Where, like the prophet, thou shalt find thy God.

“On the Death of Rev. Mr. George Whitefield. 1770.”
(1771,1773)

HAIL, happy saint, on thine immortal throne,
Possest of glory, life, and bliss unknown;
We hear no more the music of thy tongue,
Thy wonted auditories cease to throng.
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Thy sermons in unequall’d accents flow'd,
And ev'ry bosom with devotion glow'd;
Thou didst in strains of eloquence refin’d
Inflame the heart, and captivate the mind.
Unhappy we the setting sun deplore,

So glorious once, but ah! it shines no more.

Behold the prophet in his tow’ring flight!

He leaves the earth for heav'n’s unmeasur’d height,
And worlds unknown receive him from our sight.
There Whitefield wings with rapid course his way,
And sails to Zion through vast seas of day.

Thy pray'rs, great saint, and thine incessant cries
Have pierc’d the bosom of thy native skies.

Thou moon hast seen, and all the stars of light,
How he has wrestled with his God by night.

He pray’d that grace in ev’ry heart might dwell,
He long'd to see America excell;

He charg'd its youth that ev'ry grace divine
Should with full lustre in their conduct shine;
That Saviour, which his soul did first receive,

The greatest gift that ev'n a God can give,

He freely offer'd to the num’rous throng,

That on his lips with list'ning pleasure hung.

“Take him, ye wretched, for your only good,
“Take him ye starving sinners, for your food;
“Ye thirsty, come to this life-giving stream,
“Ye preachers, take him for your joyful theme;
“Take him my dear Americans, he said,

“Be your complaints on his kind bosom laid:
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Increasingly, K-12 schools across America are offering yoga, meditation, and
mindfulness practices as part of their curriculum. While the benefits of these practices
are widely documented by medical and mental wellness research (everything from
better cardiovascular health to decreased anxiety), some parents and communities are
concerned about connections to religion and appropriateness in public schools. From
one perspective, Christian, Muslim, and other religious practices not permitted in
schools are similar to yoga’s ancient roots in Hinduism. Others counter that a person
can easily sit for a meditation or move in a yoga flow without any religious overtones
and that the health benefits outweigh any concerns.

Alia Wong’s 2018 article “Why Schools are Banning Yoga” from The Atlantic provides a
brief, objective overview of this conversation. In her piece, readers can see various
ways of collecting evidence and presenting multiple perspectives on a controversial
issue. As you read, see if you can identify the different kinds of sources Wong has used
as a researcher and journalist (for example, personal interviews) and the strategies she
uses to present multiple sides fairly (for example, statistics). Click the title to be taken
to the article.

#politics #sociology

Why Schools Are Banning Yoga
Alia Wong

View the text Why Schools Are Banning Yoga.
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