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Building Faculty Relationships to Enrich the Educator and 
the Educated

Katie Twist and April Hatcher
University of Kentucky

At the University of Kentucky College of Medicine, we implemented a longitudinal faculty 
development program for interested educators to practice applying foundational teaching 
concepts and to provide space to discuss sensitive and challenging teaching experiences. The 
program was created to help develop and maintain a community of medical educators and 
assist with their teaching portfolio for promotion. Here we describe the thematic organization 
of the faculty development program organized into pre-work, in-session, and post-work 
components.

Introduction
The regular exchange of ideas and discourse over information is a necessary part 
of the learning process as we consider new ideas, challenge our own thinking, 
and arrive at a more nuanced understanding of our views and approaches. This 
tedious process is as essential for the educator as it is for those they educate, the 
students in their classrooms. Good teaching practice involves careful attention 
to the effective alignment of course delivery, learning outcomes, and student 
progress, in addition to the less quantifiable aspects of rapport and contributions 
to a healthy learning environment (Harden and Crosby, 2000). For these reasons, 
faculty development programs are essential to the continual growth of the 
educator as they prompt reflection and refinement of the teaching approach. 
Some benefits of faculty development programs have been reported as high 
participant satisfaction, positive attitudes toward faculty development and 
teaching, and increased knowledge of educational principles, using informal 
and formal methods of assessment (Steinert et al., 2009). Such programs are 
advantageous for many reasons, including spaces for dialogue regarding the 
strengths/weaknesses of teaching approaches, an outlet for processing classroom 
difficulties and solutions, and as documentation for the professional development 
efforts of a faculty member for the purposes of promotion/tenure. In a review 
of faculty development programs from 1989-2010, the primary goals of such 
programs was to improve teaching effectiveness, followed by development of 
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curriculum and research skills, acquisition of skills to become faculty developers 
at their own institution, and professional development (Leslie et al., 2013). In a 
similar fashion, here we describe a longitudinal faculty development program for 
educators in the College of Medicine at the University of Kentucky. The faculty 
enrolled in this program brought classroom experiences from diverse subjects and 
backgrounds, such as basic science traditional classrooms and clinical small groups, 
and this enriched the overall exchange of ideas among colleagues. 

Institutional and Program Context
The University of Kentucky College of Medicine (UKCOM) is a four-year integrated 
curriculum divided into three phases. During the initial Core Principles phase in 
year one and two, all students are enrolled in the same course sequence and the 
curriculum covers foundational science integrated with clinical application in both 
large group, lecture-style classes as well as small group, discussion-based classes. 
In year three, the Application phase, students apply their core knowledge and 
skills to a variety of medical disciplines on their clerkship rotations. These clinical 
experiences are hands-on learning opportunities with real patients, interspersed 
with occasional large and small group teaching didactics and discussions. In the 
Advanced Development phase, year four, students choose electives to tailor their 
education to their career plans with a variety of hands-on clinical experiences. 

Classroom teaching occurs in both large and small group settings throughout the 
entire curriculum, but a majority occurs in the first two years. Both basic scientists 
and physicians from all disciplines educate students in these settings. The UK 
College of Medicine Classroom Teaching Development (CTD) series is a faculty 
development program created for faculty who teach in the classroom setting 
at any point in the medical school curriculum. A foundational teaching series 
(“Classroom Teaching Development 1.0” or CTD1) invites educators to participate 
in five separate workshops covering introductory aspects of classroom teaching 
like writing effective learning objectives, strategies for large and small group 
teaching, slide design and interactive learning approaches, and writing multiple 
choice questions. This introductory program has been in place since 2017 and over 
80 faculty members, including basic scientists and physicians, have completed the 
series. These educators are involved in the medical school curriculum as lecturers, 
small group discussion facilitators, and clinical educators who give didactics and 
instruction outside of their usual clinical activities.  

We wanted to develop a more intensive program for interested medical educators 
to cultivate a sense of community and provide space to discuss teaching 
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experiences and challenges. The “Classroom Teaching Development Program 2.0” 
(CTD2) took a small group of interested faculty, paired them with a peer coach, 
and provided opportunities to improve and reflect on teaching skills.

Overview of Strategy
We invited prior participants in classroom teaching faculty development sessions 
to apply for the CTD2 program. Application materials requested information on 
current teaching roles, prior faculty development, goals for participation in the 
program, self-reported teaching strengths and weaknesses, and a commitment to 
participate in all components of the program. Nine faculty members completed 
the application, and all were selected as appropriate candidates for the program. 

Participants attended six, two-hour in-person workshops between October 2021 
and March 2022. They also participated in monthly online discussion boards 
covering various topics related to classroom teaching. Additionally, participants 
were recommended to undergo four direct observations of teaching in small or 
large group settings. To complete the program, participants planned, implemented, 
and presented a capstone project of an innovative teaching practice.

Each workshop included prework videos or articles, an in-person component 
usually consisting of both discussion and hands-on activities, and a post-session 
follow-up assignment (Table 1). Topics included composing a teaching philosophy, 
educational theory and instructional design, innovation and engagement in the 
classroom, learning climate and inclusivity, and giving and receiving feedback. 
Individual components of each workshop are summarized in the table below.

In addition to the workshops, participants were assigned to faculty coaches. 
Coaches were individuals that were selected based on their history of prior 
teaching excellence and devotion to medical student education. Coaches assisted 
participants in the development and implementation of their capstone project 
and provided feedback during direct observation of teaching.
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Table 1. Organization of Classroom Teaching Development Program Sessions

Session # and 
Topic

Pre-work In-person session Post-session

1-Introduction 
and Teaching 
Philosophy

-Personal 
introduction on 
Padlet™ online 
bulletin board

-Excerpt from “The 
Courage to Teach” 
(Palmer, 1997) 

-Introductions

-Reflection 
on teaching 
experiences

-Article discussion

-Introduction 
to Teaching 
philosophy 
(didactic)

-Post personal 
teaching 
philosophy on a 
shared drive and 
comment on peers’ 
philosophy

2-Educational 
Theory/
Instructional 
design

“Words of Advice: 
Preparing to Teach” 
(Silverthorn et al., 
2020)

“The Cognitive 
Science of 
Learning” 
(Weidman & Baker, 
2015)

-Discussion of the 
science of learning: 
metacognition, 
cognitive load, 
backwards course 
design

“Troika” consulting 
activity from 
liberatingstructures.
com

TED talk on  
“deliberate 
practice” (Briceno, 
2017) with online 
discussion using 
Canvas™

http://liberatingstructures.com
http://liberatingstructures.com
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Session # and 
Topic

Pre-work In-person session Post-session

3-Innovation and 
Engagement

-“Menu” of articles, 
participants 
chose at least 
two articles on: 
problem based 
learning (Davis 
& Harden, 1999), 
reflection (Sanders, 
2009) , visual art 
(Mukunda et  al., 
2019), facilitating 
millennial learning 
(Roberts et al., 
2012), flipped 
classroom (Moffett, 
2015) , team based 
learning (Parmelee 
& Michaelsen, 
2010), gamification 
(McDougall, 2017)

-Reflection on 
article takeaways 
using a shared 
Google doc

-Introduction to 
innovation in 
education based 
on menu readings 

-Experiences 
with classroom 
innovation, 
followed by 
discussion

-Small group 
work  on problem 
identification 
and brainstorm 
solution 
ideas, barriers, 
stakeholders, 
resources, and 
evaluation for 
capstone project

(see Personal 
Development 
Project Planning 
worksheet in 
supplemental 
materials)

-Upload worksheet 
used for 
capstone project 
brainstorming
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Session # and 
Topic

Pre-work In-person session Post-session

4-learning climate 
and inclusivity

-Articles: 

“Building an 
Inclusive 
Classroom” 
(Penner, 2018)

“Pedagogy of 
Kindness” (Denial, 
2019) “Hot 
Moments in the 
Classroom” (Lee, 
2007)

-Guided discussion 
questions

-Considerations for 
inclusive teaching 
using Crucial 
Conversations 
(Patterson et 
al., 2002) and 
Interrupting 
Bias: Calling Out 
vs. Calling In 
(Tufts Diversity & 
Inclusion, 2022)

Optional reading 
on digital 
accessibility 
(Digital Access, 
2022) and 
guidelines for 
discussing difficult 
or high-stakes 
topics (Center 
for Research on 
Teaching and 
Learning, 2021)

5-Giving and 
Receiving 
Feedback

-Harvard Business 
Review “Finding 
Coaching in 
Criticism” (Helia & 
Stone, 2014)

-Participants 
brought student 
evaluations to 
class

-Presentation 
included TED talk 
on giving feedback 
(Renninger, 2020) 
and summary 
of Alliance for 
Academic Internal 
Medicine (2022) 
Workshop

-Prepare for 
capstone project

6-Capstone -Participants had 
10 minutes to 
present project, 
and 10 minutes for 
discussion

Assessment 
For the 2021 to 2022 cohort, there were nine participants and five volunteer 
coaches for the program. These mentor/mentee pairs were evenly distributed 
with a total of seven PhD and seven MD participants. All academic ranks were 
represented in both the participant group and the coaching group. General 
feedback from the participants highlighted the community-building aspect and 
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outlet for the discussion of teaching successes/challenges as positive aspects 
of the project. Areas for improvement included more opportunities to discuss 
feedback and assessment. 

Overall, informal feedback from the program from both coaches and participants 
was overwhelmingly positive. All participants completed a capstone project 
and presented during the last session. There were multiple unique innovations 
and updates to the participants classroom teaching experiences. Projects 
included new flipped classroom session using Slido™ technology, a proposal for 
gamification of a musculoskeletal talk for first year medical students, a review of 
consensus methodology for updating physiology learning objectives, and updates 
to PowerPoints with interactive teaching strategies like storytelling, to name a few. 

Implications
The CTD2 faculty development program offered at the University of Kentucky 
was considered a success measured by the participant feedback and enthusiasm 
to continue meeting even after the program ended. Indeed, the “MedEd Lunch 
Bunch” was born out of this desire to carry on the discussion on best practices 
for teaching. Since the conclusion of the CTD2 program, participants (ranging 
from three to seven people) have gathered over the lunch hour on three separate 
occasions to discuss articles or timely education topics specific to the medical 
student curriculum. The discussion has been fruitful, even if teaching problems 
haven’t been solved during the lunch hour. One of the more intangible benefits 
of regular meetings for the express purpose to hear and support each other, is an 
increased sense of community among the educators. This support in turn fuels the 
next set of ideas for the classroom or in some instances, offers encouragement to 
continue innovating, adapting, and responding to student needs.  

A second iteration of the CTD2 is planned for the fall 2022. In keeping with the 
principle of creating a community of practice, we expect that some enrollees 
from the 2021 group will return as mentors to the new mentees. We also plan 
to increase the opportunities for one-on-one mentorship for participants so that 
more specific coaching is available. Additionally, the mentee-returning-as-mentor 
approach highlights the long-term impact of the program by providing an update 
on the changes in teaching practices and scholarly activity accomplished over the 
year of their participation in the program. Overall, the CTD2 faculty development 
program provided multiple occasions for faculty teaching diverse topics in various 
learning environments to share successes, setbacks, and ways forward in their 
own teaching journey. 
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Supplemental

CTD 2.0 Personal Development Project Planning
Name:

Teaching session:

Problem identification/summary:

Solution that is novel, new, or innovative:
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Rationale for the proposed solution:

 

 

 

 

 
What steps are needed to develop/implement the solution?

 

 

 

 

 
Anticipated barriers? Stakeholders to involve? Resources needed?

 

 

 

 

 
Define success. How will you evaluate the innovation?  Any data/outcomes 
to measure?  
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