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ABSTRACT

High levels of teacher efficacy are consistently identified as having a strong
impact on student achievement. This is reasoned by Donohoo (2016) as “If educators’
realities are filtered through the belief that they can do very little to influence student
achievement, then it is very likely these beliefs will be manifested in their practice” (p.
7). Conversely, when educators believe they influence student achievement the results
are very positive. Hattie (2016) indicates that a strong collective efficacy is the greatest
single factor that influences student achievement.

The questions addressed by this study examine the relationships between
teachers’ collective-efficacy and professional learning community (PLC) variables. A
deeper understanding of the relationships between collective-efficacy and Professional
Learning Communities could lead to enhancing the existence of PLC’s in schools and
the discovery of the most effective practices within professional learning communities.

This study used results of the Professional Learning Community Assessment-
Revised (PLCA-R) and correlated it with the results from the Teacher Efficacy Beliefs
Scale Collective Form (TEBS-C). The study then aligns the correlated results with the
Learning Forward Standards for Professional Learning to inform and guide discussion
on possible best practice/most efficient practice within our professional learning
communities.

This study administered the survey in five Madison County middle schools. All
schools are working to enhance professional learning communities within their schools.
These initiatives are carried throughout the district and coordinated as part of a district

initiative. Professional learning community strategies are documented in the



Comprehensive District Improvement Plan and in the Comprehensive School
Improvement Plan for each school. The intent of this study is to identify the areas of

greatest impact and the areas of greatest need.
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CHAPTER 1

INTRODUCTION

Overview

In 1983 A Nation At Risk made the accusation that the United States has
“squandered the gains in student achievement made in the wake of the Sputnik challenge.
Moreover, we have dismantled essential support systems which helped make those gains
possible. We have, in effect, been committing an act of unthinking, unilateral educational

disarmament.” (USNCEE, 1983, p. 1).

Since that time the American education system has undergone a variety of
improvement initiatives including No Child Left Behind Act of 2002 and the new Every
Student Succeeds Act. Accompanying these congressional acts is a bevy of high

accountability state testing. Furthermore, Dufour and Marzano (2011) state:

Contemporary American educators confront the most daunting challenge in the
history of public schooling in the United States as they are called upon to raise
academic standards to the highest level in history with common core standards that
are so rigorous and include such challenging cognitive demands that they align

with the highest international benchmarks (p. 5).

Problem Statement

The need to improve student achievement results is imminent as educators are
tasked with finding the most appropriate way to increase student scores. In addition, this

call for increased rigor in our public schools comes at a time when funding for public



education is unstable and constantly facing budget reductions. Recently the Kentucky
Department of Education reduced Flex-Focus funding for textbooks and professional
development by 50% (Spears, 2017). In addition, the most recent federal budget proposal
suggested large cuts to Title I funding and the elimination of Title Il funding which

supports and enhances teacher quality (Camera, 2017).

The need to generate better results while budgets shrink have educational leaders
on a quest to find highly effective, highly efficient systems for professional learning.
Teacher Efficacy and Professional Learning Communities, derived from Bandura’s Social
Learning Theory (1997), are two strands that offer promising results for school
improvement in an era of the aforementioned budget constraints. More specifically,
educators need to consider organizational structures which are the cornerstone of

professional learning communities.

Teacher professional learning communities may be a cost-effective strategy
for teacher professional development in impoverished communities. Many aspects
of effective professional learning communities can be supported through
institutional structures and incentives within schools themselves, without the need
to pay for teachers' transportation and room and board to attend off-site training

sessions ( Sargent and Hannum, 2009, p. 260).

The purpose of this study is to identify the significant correlations between these
two promising strands of educational research that make implications of increased student

achievement in schools.



Rationale for the Study

It is a common opinion supported by abundant volume of evidence that the
classroom teacher is the most important factor when it comes to student learning. Ernest
Boyer once stated that, “When you talk about school improvement, you are talking about
people improvement. That is the only way to improve schools...” (Sparks, 1984, p. 39).
Rivkin, Hanushek, and Kain (2005) noted that a succession of good teachers could go a
long way toward closing existing achievement gaps across income groups. According to
Wright, Horn and Sanders (1997), the most important factor affecting student learning is
the teacher. In addition, the results show wide variation in effectiveness among teachers.
The immediate and clear implication of this finding is that seemingly more can be done to
improve education by improving the effectiveness of teachers than by any other single

factor.

Researchers continue to recognize that if the teacher is ineffective, students under
that teacher's tutelage will achieve inadequate progress academically, regardless of how
similar or different they are regarding their academic achievement (Wright et al, 1997).
Furthermore, Rowan, Correnti, & Miller (2002) note. “the important problem for U.S.
education is not simply to demonstrate that differences in effectiveness exist among
teachers, but rather to explain why these differences occur and to improve teaching
effectiveness broadly” (p. 10).

Improving teacher effectiveness has been the purpose of professional development
in the United States. Unfortunately, many of our efforts have been unsuccessful.
Traditional Professional Development efforts often don’t change teacher practice and

have had no measurable effect on student achievement (Yoon, Duncan, Lee, Scarloss, &



Shapley 2007). For too long we have relied on an ineffective professional development
model that most public schools in the United States still use. This issue has been
addressed by Anthony Rebora in an Education Week article,

Historically, administrators have favored the workshop approach, in which a
district or school brings in an outside consultant or curriculum expert on a staff
development day to give teachers a one-time training seminar on a garden-variety
pedagogic or subject-area topic (Rebora, 2011, p. 1).

Traditional, stand-alone professional development must evolve if we want to
improve professional practice. According to Joyce and Showers (1996) stand-alone
training has a less than 10% chance of being implemented to improve instructional
practice in the classroom. This is unacceptable in today’s educational environment,
therefore, considering the demands placed on educators, the economic reality of funding,
and the state of stand-alone professional development, a better solution for increasing
student learning and increasing the effectiveness of teachers should be implemented. As
asserted by Darling Hammond, Wei, Andree, Richardson, and Orphanos (2009) “The
time and opportunities essential to intense, sustained professional development with
regular follow-up and reinforcement are simply not in place in most contexts, as
evidenced by the short duration of most professional development activities” (p. 27).

Purpose of the Study

This research will demonstrate and quantify the relationship between professional
learning communities and teacher efficacy. Results of the research will be used to
advocate for the implementation of professional learning communities as an effective way

to increase efficacy of teachers.



Professional learning communities should lead to a measurable increase in student
achievement as teachers work in a collaborative environment to improve their
professional practice. Darling-Hammond (2009) has asserted “Enabling educational
systems to achieve, on a wide scale, the kind of teaching that has a substantial impact on
student learning requires much more intensive and effective professional learning than
has traditionally been available” (p. 2). Considering the volume of resources invested
into professional development and the lack of results from this professional development
it is noted that the implementation of professional learning communities would lead to an
increase in the effectiveness of professional development and in turn an increase in
teacher effectiveness. Stephanie Hirsch, Executive Director of Learning Forward

indicated these sentiments in a preface declaring:

For many years, Title | of the Elementary and Secondary Education Act has
required low-performing schools to set aside ten percent of their allocations for
schoolwide professional development. Title 11 funding has resulted in the allocation
of more than three billion dollars to professional development. More than 40 states
have adopted standards calling for effective professional development for all
educators accountable for results in student learning. In addition, several national
studies on what distinguishes high-performing, high-poverty schools from their
lower performing counterparts consistently identify effective schoolwide
collaborative professional learning as critical to the school’s success. Yet as a
nation, we have failed to leverage this support and these examples to ensure that
every educator and every student benefits from highly effective professional

learning (as cited by Darling-Hammond et al, 2009, p. 3).



Definition of Terms

1. Professional Learning Community (PLC): Educators committed to working
collaboratively in ongoing processes of collective inquiry and action research to achieve
better results for the students they serve. Professional learning communities operate
under the assumption that they key to improved learning for students is continuous job

embedded learning for educators. (DuFour, DuFour, Eaker, Many, & Matos, 2016)

2. Professional Development: A comprehensive, sustained, and intensive approach
to improving teachers’ and principals’ effectiveness in raising student achievement.

(National Staff Development Council, 2007)

3. Teacher Efficacy: Teachers’ belief or conviction that they can influence how

well students learn. (Guskey, 1998)

4. Collective Efficacy: The perceptions of teachers in a school that the faculty as a
whole can execute the courses of action necessary to have positive effects on students.

(Goddard, 2001)

5. Collective Inquiry: The process of building shared knowledge by clarifying the
questions that a group will explore together. In PLCs, collaborative teams engage in
collective inquiry into both best practices regarding teaching and learning as well as the
reality of the current practices and conditions in their schools or districts. (DuFour et al,

2016)

6. Formative Assessment: An assessment for learning used to advance and not
merely monitor each student’s learning. Formative assessments are used to ensure any

student who experiences difficulty reaching or exceeding proficiency is given additional
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time and support as well as additional opportunities to demonstrate his or her learning.
Formative assessments are also used to help students monitor their own progress toward

an intended standard of proficiency. (DuFour et al., 2016)

7. Collegiality: Relationship among people within a profession, field, organization,
or office, characterized by trust, openness, concern, and cooperation. (Education.com,

2012)

8. Collaboration: A systematic process in which people work together,
interdependently, to analyze and impact professional practice in order to improve

individual and collective results. (DuFour et al., 2016)



CHAPTER TWO

LITERATURE REVIEW

Overview

This chapter reviews the literature relevant to this research study, the correlation
between teacher perceptions of professional learning communities and teacher efficacy.
This study will examine the perceptions of teachers about their school as a learning
organization and their perceptions of collective teacher efficacy within their professional

learning community.

It includes a review of professional learning communities and teacher efficacy.
The researcher included in the review of professional learning communities literature that
considered the historical development of professional learning communities, current
thoughts around effective professional learning communities, relationship to effective

professional development, and impact on student achievement.

Additionally, a review of the literature regarding teacher efficacy as well as the
theoretical framework, which serves as a basis for this study, is included. Contained in
the review is literature on teacher self-efficacy and teacher collective efficacy. Studies
indicate that both collective teacher efficacy and professional learning communities are
linked to student achievement. This review includes literature discussing that relationship
and demonstrates the connectedness of these two factors in improving outcomes for

students.



Professional Learning Communities

Emergence of Professional Learning Communities

High-stakes accountability has prompted a paradigm shift, over the past 20 years,
in the approach that educators are taking with professional development of teachers
(Finley, Marble, Copeland, & Ferguson, 2000). This reform transverses professional
development from merely being a conduit for the attainment of new knowledge for
teachers. Many elementary, middle, and high schools are working to become PLCs

(Sparks, 2002).

Dufour (2004) notes that PLCs have become one of the most popular ideas in
education today. Most public school districts and schools focus on enhancing
professional learning communities formulated from the concept that student learning will
improve when adults commit themselves to working collaboratively to improve teaching
and learning and take actions that are consistent with that purpose (Thompson, Gregg, &

Niska, 2004).

The concept of professional learning communities is derived from business
models of organizational learning that leverage collaboration to improve results.
Education realized the benefits of these learning models and modified practice to fit the
needs of schools and districts (Dufour 2002; Fullan, 2007) and ultimately enhancing this
idea to become a learning community that strives to develop collaborative work cultures
for teachers. Reichstetter (2006) defined this initiative as, “A professional learning
community is made up of team members who regularly collaborate toward continued

improvement in meeting learner needs through a shared curricular-focused vision (p. 1).”



Eventually the term PLC became common in educational organizations throughout the
nation using the works of DuFour at Adlai Stevens High School and Hord at the
Southwest Education Development Laboratory (SEDL) as models to continue

professional growth and increase teacher engagement in school leadership (Joyce, 2004).

However, this movement toward creating a professional learning culture in
schools has faced evolutionary challenges. Collaborative environments have traditionally
been non-existent in American schools as most teachers have been expected to work in
isolation (Little, 1990). This is due, in-part, to school structures such as individual
classrooms and schedules that do not include common collaborative time. DuFour (2004)
expressed significant concern that some schools are proclaiming the existence of a
professional learning community without any significant structural or philosophical
changes in practice. The pedestrian use of the term PLC for seemingly any type of
meeting (grade level, team, school, district, or state) has caused DuFour (2004) to warn,

“The term has been used so ubiquitously that it is in danger of losing meaning” (p. 6).

The research regarding the failed implementation of PLC initiatives in schools
indicates a lack of understanding and commitment necessary to change the culture
(DuFour, 2004). Principals and school leadership often search for shortcuts that stifle
development and result in limited, and sometimes negative, growth (Hord,1997).
Therefore, change efforts must include a comprehensive system of support and
commitment from school-level stakeholders to become learning organizations. Senge
(1990) identified learning organizations as "organizations where people continually
expand their capacity to create the results they truly desire, where new and expansive

patterns of thinking are nurtured, where collective aspiration is set free, and where people
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are continually learning how to learn together.” (p. 3). The challenge for education is the
application of this philosophy so that the focus of all improvement is around student
learning rather than organizational efficiency. It is the desire of practitioners that student
learning will improve when adults make a commitment to collaborative discourse
regarding teaching and learning. These collegial conversations foster a culture that

improves learning and achievement (Burney & Elmore, 2000).

Impact of Professional Learning Communities on Student Achievement

It is beneficial for student learning when schools restructure themselves as
professional learning communities (DuFour & Eaker 1998; Hord, 1997; Newmann &
Wehlage, 1995; Supovitz & Christman, 2003). This is a complex and slow process, and
while results are not quickly or readily visible, the long-term benefits justify the energy
and resources needed to transform a school into a learning community (Hord, 1997;
Huffman, 2001). The members of a PLC maintain a clear focus on student learning and its
connection to teacher practice. Instructional practices are changed based on student

assessment data, resulting in improved student learning (Supovitz & Christman, 2003).

The research clearly indicates that a positive relationship exists between the
implementation of professional learning communities and student achievement. Newman
and Wehlage (1995) showed that academic achievement increased significantly in math,
science, history and reading in schools that formed professional learning communities
that increased opportunities for teacher collaboration. In addition, there was a narrowing

of achievement gaps in math and science among low and middle-income students.
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Reeves (2011) declared the link between the fidelity of PLC implementation and
student achievement noting that effective implementation of PLC’s leads to improved
instructional practice. The benefit of collaboration is cited by Hattie’s (2008) work as he
concluded that the best way to improve schools is to organize teachers into collaborative
teams that clarify what each student must learn. Researchers agree that isolation and a
lack of collaboration have detrimental impacts on implementation of improvement
initiatives. (Hord, 1997; McLaughlin, 1993). Newmann and Wehlage (1995) further
noted that student learning can meet high standards if educators and the public give
students three kinds of support--teachers who practice authentic pedagogy, schools that

strengthen professional community, and supportive external agencies and parents.

Dunne, Nave & Lewis (2000) posited that teachers who leveraged a collaborative
culture to provide constructive feedback to colleagues following a peer observation
became more student centered and focused on ensuring that their students mastered the
material as opposed to simply covering the material. It was also found that these teachers

had a greater desire for continuous improvement than did teachers that did not participate.

The impact of structures that support collaboration are also noted in research and
support the findings of a positive relationship between professional learning communities
and student achievement. The physical plant and organization of the school may also
linked to teacher isolation (Boyd, 1992). Studies have shown that when teachers are
isolated (emotionally and physically), less change will happen (Fullan, 2007; Louis &
Miles, 1990). Physical isolation is not the only type of isolation, however. If a school is
organized around teacher communities, but the teachers do not utilize the set-up for

meaningful conversations and purposes, isolation is still present, and change does not

12



occur (Smith & Keith, 1971). Sarason (1982) adds that the format for teacher-to-teacher
or teacher-to-administrator conversations also has a lot to do with feelings of isolation and

empowerment.

Characteristics of Professional Learning Communities

Professional learning communities have been the subject of a variety of studies
and many researchers have sought to define the characteristics of these complex
organizational designs. They are built on the premise that teachers will grow their
professional knowledge and enhance their professional skills by actively engaging
teachers in collaborative environments and subsequently improve student learning (Hord,
2009). Johnson and Johnson (2000) note that once people begin working together, sharing
the same vision, achieving the same goals, and operating using the same belief system

they become a PLC

A review of common theoretical frameworks around professional learning
communities revealed common characteristics for their true development in an
educational setting. The first of characteristic is a shared vision focused on student
learning. Huffman (2003) asserts, in a study of 18 schools organizing PLC’s, that the
findings indicated that those schools who succeeded in sustaining shared vision and

values had similar characteristics and student learning was the cornerstone of their vision.

Additional common threads for PLC’s revealed in the literature are collaboration
(Dufour and Eaker, 2009), identifiable membership, collective learning, and capacity
building. Collaborative team learning creates momentum and synergy for continued

improvement as Fullan (2007) notes that capacity will build on capacity as teachers work

13



together in a PLC. DuFour and Eaker (1998) posit that team learning should not be
confused with team building. Team building centers on building relationships and
enhancing a group’s ability to work together while the core of team learning is a
commitment to the continuous learning process (DuFour and Eaker, 1998) however,
interpersonal skills of trust, collaboration, and communication are also frequently

mentioned as important components throughout the literature.

Building capacity through collaborative professional development is a
fundamental precept of professional learning communities (Wells & Feun, 2007). The
targeted purpose of a professional learning community is to extend organizational
capacity to encourage student learning (Hord, 2004). Lambert (2003) states “that if the
principal, a vast majority of the teachers, and large numbers of parents and students are all
involved in the work of leadership, then the school will most likely have a high leadership

capacity that achieves high student performance.” (Pg. 9)

In the following sections we will examine the literature from two of the major
researchers on professional learning communities, Dr. Shirley Hord and Dr. Robert
DuFour. The two models differ in nomenclature but are complimentary of each other and
do not contradict in philosophy and implementation. Table 2.1 (Stegall, 2011) is

provided below to further compare the models and demonstrate the common threads.
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Table 2.1 Stegall’s comparison of characteristics of Professional Learning Communities.

Center of National
Comprehens Southwest Association
Attributes -Omp Education of
used for Hord DuFour and Ive School Development | Elementary
(1997) Eaker (1998) | Reformand
study Laboratory School
Improvemen L
t (2009) (1997) Principals
(2008)
Shared and | Supportive | Supportive and | Supportive .
Supportive | and Shared Shared and Shared Suppo[telg/gezigﬁiShared
Leadership | Leadership Leadership Leadership P
Shared
Shared Shared Shar_ed Shared Shared Mission,
Values, Mission, -
Values and o . Values and Values and Vision,
g Mission, Vision and e .
Vision . Vision Vision Values
and Vision Values
and Goals
a-Collective
Inquiry into
best practices
and current
Collective reality
Learning Collective b- Collective . .
and - Collaborative - Collective Inquiry
.. Creativity Creativity
Application teams focused
of Learning on learning
c-Action
orientation and
experimentatio
n
a- Shared
Personal
Practice
Shared Shared b- Focus on Shared .
Results L Commitment
Personal Personal . . examining Personal
. . Orientation . to Results
Practice Practice outcomes to Practice
improve
student
learning
Supportive
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The best predictor of Collective Efficacy is Supportive Conditions-Relaionships (B=.371)

followed by Supportive Conditions-Structures (B=.248) as a small to moderate predictor.

Research Question One
What is the relationship between perceptions of Professional Learning

Communities and Teacher Collective-Efficacy?

Discussion

When all dimensions of an effective PLC are considered collectively there is a
significant relationship that exists with Teacher Collective Efficacy. This research
indicates that 68% of the variance in Teacher Collective Efficacy can be explained by the
Dimensions of effective PLC’s. When the dimensions of effective PLC’s are in place
there is a higher level of teacher collective efficacy and when collective efficacy is lower

there is also a lower level perceived implementation of the dimensions of effective PLC’s.

Research question two
Which components of Professional Learning Communities have the strongest

correlation to Teacher Collective-Efficacy?

Discussion

The correlations showed each of the dimensions to be related to efficacy, but
when controlling for other dimensions, four of the six dimensions became insignificant.
Only Supporting Conditions-Relationships and Supporting Conditions-Structures had a

significant individual relationship. Each dimension had a positive correlation meaning
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important factor when it comes to student learning yet there is a wide variation in

effectiveness among teachers.

Improving teacher effectiveness will have a greater impact on student
achievement than any other factor and we have created complex systems of professional
development in the United States to achieve this goal, unfortunately, many of our

traditional professional learning efforts have been unsuccessful.

One method of professional learning for improving teacher effectiveness and
subsequently student achievement is the creation of a professional learning community
within the school. Research shows that implementation of professional learning
communities has a positive impact on student achievement. Research further
demonstrates that there is a positive relationship between professional learning
communities and teacher efficacy. Results of this research should be used to advocate for
the implementation of professional learning communities within schools as an effective

way to increase collective-efficacy of teachers.

The value of collective-efficacy, as an important variable in student achievement,
is implicitly reflected in the research. The development of collective-efficacy should
become a central consideration in the structure of the school environment. Such
structures would be valuable for educators to increase participation in professional
learning communities that allow teachers to work in a collaborative environment which

leads to a measurable increase in student achievement.

This study will add another layer of research to the body of research on the

relationship between professional learning communities and teacher efficacy. The results
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of this study determined that there is a strong, positive relationship between the
implementation of professional learning communities and teacher collective-efficacy.
Furthermore the component of Supportive Conditions-Relationships had the strongest
positive correlation to teacher collective-efficacy and the component of Supportive
Conditions-Structures also had a strong, positive correlation with teacher collective-

efficacy.

Leaders should implement strong structures for resource allocation, including time
for teachers to work collaboratively in order to encourage a higher functioning
professional learning community. Leaders should also cultivate an atmosphere of trust
and respect so a professional learning community can flourish and grow leading to an
increase in collective efficacy among teachers and ultimately increases in student

achievement and improvements in outcomes for students.
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Teacher Perceptions of Professional Learning Communities

Participation in this survey is voluntary. You are not required to answer any of the
guestions within the survey.

Directions: This questionnaire assesses your perceptions about the

dimensions of a professional learning community (PLC).

This questionnaire contains

statements about practices that occur in schools. Read each statement and then select the response

that best reflects your personal degree of agreement with the statement. Be certain to select only one response
for each statement.

1=Strongly Disagree 2-Disagree  3=Agree 4=Strongly Agree
Shared and Supportive Leadership
1. Staff members are consistently involved in discussing and making decisions about most school issues.
. The principal incorporates advice from staff members to make decisions.
. Staff members have accessibility to key information.

. The principal is proactive and addresses areas where support is needed.

2
3
4
5. Opportunities are provided for staff members to initiate change.
6. The principal shares responsibility and rewards for innovative actions.

7. The principal participates democratically with sharing power and authority.

8. Leadership is promoted and nurtured among staff members.

9. Decision making takes place through committees and communication across grade and subject areas.

10. Stakeholders assume shared responsibility and accountability for student learning without
evidence of imposed power and authority.

11. Staff members use multiple sources of data to make decisions about teaching and learning.

Shared Values and Vision

12. A collaborative process exists for developing a shared sense of values among staff.

13. Shared values support norms of behavior that guide decisions about teaching and learning.

14. Staff members share visions for school improvement that have undeviating focus on student learning.
15. Decisions are made in alignment with the school's values and vision.

16. A collaborative process exists for developing a shared vision among staff.

17. School goals focus on student learning beyond test scores and grades.

18. Policies and programs are aligned to the school's vision.

19. Stakeholders are actively involved in creating high expectations that serve to increase
student achievement.

20. Data are used to prioritize actions to reach a shared vision.
Collective Learning and Application

21. Staff members work together to seek knowledge, skills, and strategies and apply this new learning to t
heir work.
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22. Collegial relationships exist among staff members that reflect commitment to
school improvement efforts.

23. Staff members plan and work together to search for solutions to address diverse student needs.
24. A variety of opportunities and structures exist for collective learning through open dialogue.

25. Staff members engage
in dialogue that reflects a respect for diverse ideas that lead to continued inquiry.

26. Professional development focuses on teaching and learning.
27. School staff members and stakeholders learn together and apply new knowledge to solve problems.
28. School staff members are committed to programs that enhance learning.

29. Staff members collaboratively analyze multiple sources of data to assess the effectiveness of instructio
nal practices.

30. Staff members collaboratively analyze student work to improve teaching and learning.

Shared Personal Practice

31. Opportunities exist for staff members to observe peers and offer encouragement.

32. Staff members provide feedback to peers related to instructional practices.

33. Staff members informally share ideas and suggestions for improving student learning.

34. Staff members collaboratively review student work to share and improve instructional practices.
35. Opportunities exist for coaching and mentoring.

36. Individuals and teams have the opportunity to apply learning and share the results of their practices.
37. Staff members regularly share student work to guide overall school improvement.

Supportive Conditions- Relationships

38. Caring relationships exist among staff and students that are built on trust and respect.

39. A culture of trust and respect exists for taking risks.

40. Outstanding achievement is recognized and celebrated regularly in our school.

41. School staff and stakeholders exhibit a sustained and united effort
to embed change into the culture of the school.

42. Relationships among staff members support honest and respectful examination of data to
enhance teaching and learning.

Supportive Conditions- Structures

43. Time is provided to facilitate collaborative work.

44. The school schedule promotes collective learning and shared practice.
45. Fiscal resources are available for professional development.

46. Appropriate technology and instructional materials are available to staff.
47. Resource people provide expertise and support for continuous learning
48. The school facility is clean, attractive and inviting.

49. The proximity of grade
level and department personnel allows for ease in collaborating with colleagues.

50. Communication systems promote a flow of information among staff members.
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51. Communication systems promote a flow of information across the entire school community
including: central office personnel, parents, and community members.

52. Data are organized and made available to provide easy access to staff members.

53. Our faculty has a strong collective belief in our capabilities to carry out decisions and plans
designed for school-wide improvements.

54. Our faculty has a strong collective belief in our capabilities to produce high levels of learning for all
students.

55. Our faculty has a strong collective belief in our capabilities to create ways to improve the school
environment.

56. Our faculty has a strong collective belief in our capabilities to maintain effective communications
with parents and the larger community.

57. Our faculty has a strong collective belief in our capabilities to support each other in addressing new
initiatives.

58. Our faculty has a strong collective belief in our capabilities to maintain a school environment in
which students feel good about themselves.

59. Our faculty has a strong collective belief in our capabilities to provide input in making important
school decisions.

60. Our faculty has a strong collective belief in our capabilities to effectively communicate with school
administration.

61. Our faculty has a strong collective belief in our capabilities to work with disadvantaged or
troublesome students.

62. Our faculty has a strong collective belief in our capabilities to manage student behavior.

63. Number of years you have participated in a PLC: Answer 1=0-1, Answer 2=2, Answer 3=3, Answer
4=4 or more.
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APPENDIX C: PERMISSION TO USE PLCA-R
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J

Madison
County
Schools

July 2, 2018

Dear Mr. Gilliam:

I grant permission for you to conduct your study, The Relationship between Teacher
Perceptions of Professional Learning and Teacher Efficacy, using survey instruments
administered to teachers in Madison County Schools.

You have permission to use Madison County Schools facilities as the site for collection of your
data.

Sincerely,

Randy Neeley

Interim Superintendent
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